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CHAPTER I
INTRODUCTION
Rationale«- - In a •warId of transition T/diere much emphasis is
being placed on the acquisition of education for the perpetuation and
maintenance of ovir American way of life, it is becoming increasingly
important for teachers and those associated with the educative process
to advance in knowledge and depth of understanding.
The advent of atomic power, the race for space conquest, and
the -thirst for international freedom and peace are rapidly ushering
in a reconstruction period in education.
The impact of this transition is being felt by the administra¬
tors and educators at all levels of learning. A great deal is being
said and done about the re-shaping and modernization of American
schools. Teachers at all levels of instruction are cognizant of this
change.
Among the many ways of increasing knowledge and growth in
unders'tandings, the teacher leans most heavily on the Graduate
Schools. Thus, salary increments and a need for broader education
are motivating factors that have increased the enrollment in Gradua'te
Schools.
This transition must inevitably have some effect oh the Graduate
School since it is expected to meet the needs of the learner.
Patton observed that the Mas-ter of Arts Degree seemed to be
the most popular degree offered in the field of education,^
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In order to assist the learner in finding solutions to pres¬
ent day problems, it should therefore then be the responsibility
of institutions of higher learning to weigh the problems of its
respective learners, to provide continuing guidance and counseling
service to ponder the needs and interests of its students and
prospective students, to maintain and foster an enthusiastic pro¬
gram of education, for world peace. If education is life itself
and if education is to prepare students for living in a complex
society, them the institution should be greatly concerned about its
students and their development.
Evolution of the Problem. Atlanta University, for many
years, has been recognized as one of the leading institutions of
higher learning in the South. Its history is replete with out¬
standing men and women who have made their presence felt, inter¬
nationally and nationally, as well as on the local level. Its
grounds and edifices are as monximents to education for all through¬
out the State of Georgia and the Southern Region. Such distinction
was a motivating factor which stimulated more than 1^,000 to enroll
in the School of Education during the period 1950-1960.
As a student, the writer observed that the rigid standards
of the University did not discourage a large number of students
from enrolling from year to year. It was evident that these graduate
students were receiving valuable instruction that enhanced their
prcfessional growth and apparently satisfied their educational needs;
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hence, we could conclude that the institution was meeting their
professional needs, but for some reason, there appeared to have
been a lack of persistence on the part of a large number to com¬
plete all of the requirements for graduation.
The writer contends that the effectuality of e^cperience
gained from a given institution must not always be viewed in terms
of the degree to which its graduates perform in social, and educa¬
tional situations, but can also be determined by the manner in
which certain students have been helped who did not graduate, and
yet are playing a vital role in society. Several studies have been
made on students who have received the master's degree from Atlanta
University and the extent to which they have been prepared in the
field of education as a result of experiences gained while attending
Atlanta University. Studies have also been made on the more suc¬
cessful gradiiates who have subsequently earned the doctorate degree,
however, very little effort has been exerted to study the students
who have become inactive for some reason, yet they too, are making a
valuable contribution to various communities as a result of their
experiences gained at the school. These students are to be found
in large numbers fl*om many States as indicated by the geographical
distribution of enrollment from year to year. It is quite possible
that such a study might also give some indications as to some of
the problems encountered by students seeking a graduate degree from
the School of Education, Atlanta University. In view of these facts.
u
it seems to the writer that specific inforination on students who
Tfithdrew might be fruitful*
Statement of the Problem* The problem involved in this study
was to ascertain and analyze certain data pertaining to students
who had acquired at least 20 hours of graduate credits and withdrew
from Atlanta University, School of Education diiring the period
1950-1960, and to determine the extent to which they were Ascendant,
Responsible, Emotionally Stable and Sociable, as possible indications
for withdrawing*
Purpose of the Study* The major purpose of this study is
three-fold:
1* To determine the effectiveness of educational experiences
at Atlanta University as reflected in the daily lives
of the subjects.
2. To determine the extent to which the subjects are
Ascendant, Responsible, Emotionally Stable and Sociable*
3* To determine the significant differences, if any, be¬
tween the male withdrawals and the female withdrawals
on the components of the Gordon Personal Profile, namely.
Ascendancy, Responsibility, Emotional Stability, and
Sociability*
Inherent in this problem are conditions which required study
of the inactive student for these specific purposes:
1* To determine the present occupational or professional
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activities of the subjects
2. To determine where the subjects were born and where,
geographically, are they presently located
3» To ascertain the subjects present chronological ages
il« To determine the occupational pursuits of the subjects
parents
$• To determine the number of subjects of this study who
have done graduate work at some other institution
6. To determine the present marital status of the subjects
7. To identify the political parties with which the subjects
are associated
8. To determine the chronological ages of the subjects
when they enrolled for graduate work at Atlanta Univer¬
sity*
9* To determine the religious denomiroations of the subjects
10. To ascertain the number of subjects who have obtained
advanced degrees from some other graduate school
11. To identify the social, fraternal, learned, professional,
and community organizations in which the subjects hold
membership
12. To determine how the subjects evaluate the educational
experiences acquired while enrolled as a student at
Atlanta University
13. To determine the number of subjects who contemplate com¬
pleting all the requirements for graduation at Atlanta
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lU* To discover some of the reasons offered by the subjects
for withdrawing from Atlanta University
15* To determine the average number of children in the
subject’s family
16. To determine the number of activities the subjects
participated in while attending Atlanta University
17» To determine the Vocational Preferences among the subjects
18. To determine to 'vdiat extent the subjects were respon¬
sible, emotionally stable, sociable, and ascendant
19» To determine the significant difference, if any, between
the percentile score on Ascendancy for the female
respondent and the male respondent
20. To determine the significant difference, if any, between
the percentile score en Responsibility for the female
respondent and the male respondent
21.
. To determine the significant difference, if any, between
the percentile score on Emotional Stability for the fe¬
male respondent and the male respondent
22. To determine the significant difference,, if any, between
the percentile score on Sociability for the female
respondent and the male respondent
23. To formulate implications, if any, which may result from
the analysis and interpretation of the data of this study.
Limitation of the Study.- - The study is limited to the extent
that it attempts to measure the effectiveness of an institution
through subjects who have not completed all of the requirements; and
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that the questionnaire technique of gathering data is associated vri.th
certain fallacies inherent in the subjectivity of the reactions of
the respondents.
Definition of Terins.- - This study utilized the following
terms which in many instances must be defined in terms of their
value to this study:
1. The term, ’’withdrawal", as used in this study, refers
to any student admitted to Atlanta University's Graduate
School of Education during the period 1950-1960 and
fulfilled the following requirements:
a. Expressed in registering their intentions to pursue
the Master^ of Arts Degree in the field of Education.
b. Enrolled in the three basic courses: namely, the
Social, Psychological, and Historical-Philosophical
Foundations of Education or their equivalent, and
for some reason discontinued their pursuit for an
advanced degree after earning at least 20 hours of
credit.
c. Who by virtue of their initial date of enrollment
have had anple time to complete all of the require¬
ments for graduation.
2. The term, School-Connected-Reasons, as used in this study
refers to those reasons arising directly out of and per¬
tain to the graduate situation in the School of Education,
Atlanta University, such as selection of courses, diffi¬
culties with subject matter, difficulties with the foreign
language requirement, and student-teacher-administration
difficulties.
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3. The term, Mon-School-C onnected-Reasons, as used in this
study refers to those reasons dealing specifically with
the subjects* lives away from the University, such as
their families, their homes, their friends, their health
and reasons growing out of adverse financial conditions.
!;• The terms. Ascendancy, Emotional Stability, and Socia¬
bility are traits measured by the Gordon Personal Profile
for Adults.^ These terms may be defined as follows:
a. Ascendancy - Those individuals who adopt an active
role in group situations, who are self-assured and
assertive in relationship', with others, and who
tend to make independent decisions, make high scores
on this scale. Those who play a passive role in
the group, "vdio would rather observe than participate,
who generally lack self-confidence, -vdio prefer to
have others take the lead, and who tend to be overly
dependent on others for advice, normally make low
scores on this scale,
b. Responsibility - Those individuals who take respon¬
sibilities seriously, who are able to stick to any
job and get it done, who are persevering and deter¬
mined, score high on this scale. Individuals who
are unable to stick to tasks that do not interest
them, and in the extreme, who tend to be flighty or
irresponsible, usually make low scares on this scale,
c. Emotional Stability - High scares on this scale
characterize individuals who are well-balanced, emo¬
tionally stable, and relatively free from anxiety and
nervous tensions. Low scores are associated with
excessive anxiety, tension, hypersensitivity, and
nervousness. large negative scores may indicate the
traditional ”ne\irotic'’.
d. Sociability - High scares are made by individuals




ij. V. Gordon, Bordon Person Profile Jfanual,(Atlanta: Viforld
Book Company, lSi53), p, 2,
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Low scores reflect a lack of gregariousness, restric¬
tion in social contacts, and in the extreme, an
avoidance of social relationships.
5. The term. Graduate Achievement, as used in this study
refers to the average grades earned by subjects while
they were enrolled in the School of Education, Atlanta
University.
Method of Research. The Descriptive-Survey Method of research,
involving the specific techniques of the questionnaire. Personal Pro¬
file Scale for Adults, analysis of records on file in the Registrar’s
Office, a survey of the related literature and statistical analysis
of the data, was used for this study.
Locale.- - This study was conducted at Atlanta University,
Atlanta, Georgia.
The Subjects. The subjects in this study were selected by the
use of a table of random numbers. A list of the names of all regis¬
trants in the School of Education for 1950-1955 was compiled and
screened by removing the names of all students who had subsequently
graduated, or iniio were still attending Atlanta University. The
personal files of these remaining students were checked and screened
to remove Special Students, Workshop Students, and students who were
not pursuing the Master's degree Program. The list was then refined
by eliminating those who did not qualify for the study according to
the specifications that follow:
1. Expressed on appropriate registration form their inten¬
tions to pursue the Master's Degree.
— —
—
Gordon, op. cit.. p. 2.
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2, Enrolled in the three basic courses: namely, the Social,
Psychological, and Historical-Philosophical Foundations
of Education or their equivalent, and for some reason
discontinued their pursuit for an advanced degree after
at least 20 hours of credit.
3. Who by virtue of their initial date of enrollment, have
had ample time to complete the requirements.
In order to fulfill the latter qualification, the cut-off year for
subjects considered, of necessity had to be 19$5j for subjects be¬
yond 1955 would not have had an opportunity to fulfill the five-year
calendar expectstioh as suggested by the Atlanta University Bulletin.
The writer found 200 subjects that fell into the prescribed
category and termed them ’’inactive students” or ’’withdrawals”. One
hundred and four (I0I4.) subjects were randomly selected. Responses
were obtained from i;0 respondents, of whom 3 were rejected for fail¬
ure to execute the Profile correctly, and 2 who did not complete the
questionnaire. The remaining thirty-five (35) sample cases consti¬
tuted the subjects of this study.
The sex distribution of the subjects was seventeen (l?) females
and eighteen (18) males. Their ages ranged from twenty-seven (2?)
years to sixty (60) years. They were located in five Southern States
and one Northern State, at the time of the initial registration,
representing twenty-three (23) cities at the time of birth. The sub¬
jects were mostly from lower-middle-class homes but were af them¬
selves representatives of the middle class strata by virtue of their
occupations in the teaching or ministerial profession.
Materials. The materials used in this study are described
as follows:
!• Registration Form - This form provided information re-
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lating to place of birth, date of birth, addresses,
names of parents.
2, Personal Rating Form -• This form attested to the stu¬
dents character and potential ability to perform at the
graduate level.
3. College Transcripts - This form contained a record of
the subjects academic attainment.
I4.. University Record of Achievement - This record contained
a record of the subjects performance in academic areas
when they were enrolled at Atlanta University and the
earned credit hours.
5 • Questionnaire - A twenty-seven item questionnaire
specifically designed for the purpose was mailed to the
subjects. This questionnaire provided ample spaces for
responses, and in addition contained many check-list
items for expediency on the part of the respondents. The
questionnaire contained questions relating to factors
that have been found to be operative among withdrawal in
higher education on a national-wide-scope. This question¬
naire was prepared Tvith the assistance of the writer's
advisors and drew from related studies. A pilot group
of five students administered the questionnaire before
it was ased on the subjects in this study.
6. Gordon's Personal Profile for Adults - This instrument
was designed to give a quick, reliable measure of four
12
aspects of personality which are especially significant
in the daily fiinctioning of the normal person, namely:
Ascendancy (a). Responsibility (R), Emotional Stability
(E), and Sociability (S),^ These foijr traits are rela¬
tively independent, psychologically meaningful factors
which have been found to be important in determining the
adjustment of individuals in many social and educational
situations. The principal attribute of the Gordon Per¬
sonal Profile results from the utilization in its develop¬
ment of the factor-analysis-approach and the ’‘forced-
choice’* technique. The test itself consists of 18 sets
of four descrij)tive phrases, called ’’tetrads”. Each
of the four factors (ARES) is represented by one of
the prhases in each tetrad. Each tetrad includes two
phrases, or items, that are of equally average preference
value (that is, are considered to be equally complimentary
by typical individuals) and two items that are of equally
low average preference value, or equally Tincomplimentary.
The administration of this instrument requires the
respondent to mark one item in each tetrad as being most
like' himself and one item as being least like himself.
The form used in this study is reportedly, the result of
extensive factor analytic and validation studies, per¬
formed on large groups from all major geographical areas
of this country.
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Contribution to Educational Thou.g:ht»- - It is hoped that the
contribution of this study will be the extent to which it will
identify students who withdrew, as they are now to be found in their
respective occupations. This study might be helpful to those who
are concerned with problems associated with graduate work by indica¬
ting areas of difficulties encountered by students who withdrew.
Guidance or counseling ^rsonnel of the undergraduate school and
Atlanta University might find this research helpful as they assist
students in adjusting to graduate student life.
Related Literat\ire. This tj^pe of study yields a varied
number of factors that are pertinent to the real issue. The litera¬
ture has therefore been organized to relate more directly with a
group of associative factors. The following four categories should
bring the literatiu*e in closer harmony with the problem under analysis.
1. Factors over vrhich there is limited control, such as,
racial barriers promoting inequalities, etc.
2. Factors that aid in the ultimate success of the student,
such as, professional preparation, social status, church,
preference, and profedsional standards.
3. Factors associated withthe following: (l) geographical
distribution of students (2) age (3) selection of college
for undergraduate work (U) occupation (5) learned
societies (6) family status (7) vocational and occupational
status of parents (8) comparison of male and female
students.
1|. Psichological factors that aid in measuring to some de¬
gree certain aspects of personality which are significant
in the daily functioning of tthe normal person, such as,
emotional stability, responsibilitysociability and
ascendancy.
5. Characteristics of the Adult Student.
The Report of the President revealed '’Approximately one third
of all the Negroes y/ho annually earn the master’s degree in American
institutions of higher education are being graduated by Atlanta
University."^
It should be significant then to point out that there are
many other students who did not graduate, yet have received valuable
instruction at Atlanta University and are making a substantial con¬
tribution in various areas of education. It is fitting therefore,
that the training received by those who withdrew before coii4)leting
all the requirements for graduation, should be evalxiated in order
to determine the degree to which it has been successful. Often the
effectiveness of an institution can be measured not only in terms of
its graduates, who for the most part will be in the minority, but
also by objectively and introspectively studying other students who
have been exposed to similar instruction, hut for assorted reasons
found it expedient to discontinue their course of study at this
institution. The acquisition of this type of infcjrmation lends it¬
self most favorable to the questionnaire technique used in this study,
balanced by a profile that utilized the "force-choice technique".
This method of looking into the effectuality of instruction, the
possibilities of attainment, and the need for continued study in
this area, is strongly recommended by the vjriter.
Stunner, in a treatise on creative scholarship among Negroes,
points out several prohibitive factors that limit creative scholar¬
ship. His observations are presented as follows:
^Report of President, Atlanta University, Atlanta University
Press (1950), p.§0.
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In the environment of the intellectual Negro are several
factors which are dissonant with the environment of the in-
tellectxial white. In the first place, there is the economic
factor. The intellectual Negro in far the majority of cases
comes of poor parents, and after working his way through
the University is forced to go to work for a livelihood as a
teacher with a pittance of salary.
In the second place there is a climate factor. On account
of his color, the intellectual Negro is compelled to teach in
institutions for Negroes. This is tantamount to saying that
he must teach in the South, for such institutions of the
country are confined to that section. It is that section of
the country that is unfavorable to scholarship. There the
climate is hot and humid.
3h the third place there is the contact factor, as far as
culture contact is concerned, the intellectual Negro is
marooned.
In the fourth place there is the factor of race prejudice.
One of the very important limitations to creative scholarship
is prejudice.1
Ralph Bunche acknowledges these prohibitive factors, but infers
that they can be surmounted. His approach is more optimistic. He
Tirites:
But while nothing is easy for the Negro in America,
neither is anything impossible. The barriers of race are
formidable, but they can be surmounted. Indeed the entire
history of the Negro in this country has been a history
of continuous, relentless progress over these barriers.
Like ”01d llan River*’, the Negro keeps ’*Movin Along'*, and
if I know my people, the Negro will keep on moving resolutely
along until his goal of complete and unequivocal equality
is attained.
This may have a harsh ring, but it is the gospel truth,
The road of Negro progress is no road for weaklings.
Those who cannot summon up the courage, the resolve and the
stamina to travel along it can find refuge in a handy alibi:
The disadvantages of race. And they can find ample dtJcumen-
tation to support their plea. But a community of people can¬
not adopt an alibi, however credible as its philosophy of life.^
Francis G. Sumner, "Environic Factors Which Prohibit Creative,
Scholarship Among Negroes,** School and Society, XXXII (September, 1925)
pp. 29U-96.
2
Ralph J. Bvinche, "Barriers of Race Can Be Surmounted," Vital
Speeches of Today, XV (July, 19ii9), 572-7U.
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The writer shares this view also with respect to graduate
students. The many problems encountered by graduate students are
in many respects similar to problems encountered in life. Though
schools have their misgivings, a community of students cannot adopt
an alibi.
The non-availability of policies and practices pertaining to
the education of Negroes in their local primary, and secondary
educational level, may be a prohibitive factor in creating an aware¬
ness of existing conditions in Negro education. Redd implies the
reason why information regarding Negro education is not widely used.
He quotes:
A large amoimt of research in Negro education is being
reported chiefly in Negro periodicals. In the main the
circulation of these periodicals is confined to the Negro
population and to selected libraries of Colleges and
Universities. Occasionally they are found outside of Negro
districts. Some libraries deliberately bar them, not neces¬
sarily because of their content but because they are ’’Negro”.
As a result of these restrictions, the studies reported in
these periodicals are not widely disseminated among a large
segment of the great body of school administrators responsible
for the education of all American school children.^
The second category of literature relates to factors that
contribute to the success of the subjects. Major contributions to
this area were (l) Greene (2) Dubois (3) Richardson (I4.) Buckingham,
{$) Weaver and (6) Daniels.
Greene made the following observation which may be used for
comparison with this study.
Among holders of doctorate degrees, per cent were
affiliated with or preferred to be member of eleven church
N. Redd, ”Limltations of Research on the Education of The
Negro,” Improving Educational Research (February, 19li8), p. 1;6.
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denominations in the aggregate. The denomination shown to
have the largest membership in this connection was the
African Methodist Episcopal Chtirch. The baptist brought
up a substantial second.l
Iffhen we review church denominations as a factcr that con¬
tributes to the success of the subjects, werrecall that DuBois foimd
in his study of 1910, an indication that the church may have been a
socializing factor in the development of the American Negroes. He
states:
The Negro Church and the Negro Preacher have occupied
a unique place in the social development of the black people
of this country. Both during and since the slave regime,
the church has been the chidf social center of the Negro
2
People.
The need for genuine professional preparation is evident, in
order that professional status may be realized.
Richardson made the following observation concerning educa¬
tional status:
The group of classroom teachers who constitute the
body and soul of the profession are stirring and becoming
conscious of new responsibilities and the greater role
that they may play. In many instances, it is this group
that is furnishing the leadership for the professional
training, recognition and status.3
1
Harry W. Greene, Holders of Doctorates ^ong American Negroes.
(Boston: Megdor Publishing Company, 19U6), p. 2!4li.
%. E. B. DuBois, The College Bred Negro American (Atlanta:
Atlanta University Press, 1910), p. 28.
3h, D. Richardson, ’’The Eduaational Research Requirements for
the Master’s Degree,” Improving Educational Research,(February. 19i|8).
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Buckingham adds another important observation to the incident-
of professional standing. He observed the following:
Every teacher from the kindergarten to the university
should be expected to investigate as well as teach. I pre¬
sume that you will agree with me that the professional
standing of teachers has not been fully established until
the teacher becomes a creative student of his calling, a
student alive to its'problems, a student capable of con¬
tributing at least in some small degree to the corpus
of special knowledge ^vhich alone can mdce his calling a
profession.^
It is informative, in this connection, that Dr. E. K. Weaver,
a professor in Science Education at Atlanta University, in a study
entitled Images of Graduates developed from the holistic fTaine-of
reference, the following generic view:
Most teachers know that learning does not necessarily
issue from teaching, and that teaching is one thing and learn¬
ing another. Teaching has its own forms and objects just
as learning has its ovm forms, constituents, and regularities.
It is quite true, also, that the Atlanta University and
its School of Education, within the historic frame of its
ovm culture and system of human relations, tend to be
somewhat conventional in its operational and concepts of
educational domains. By this is meant that there continue,
as in many institutions in the Southern portion of the
United States, certain vestiges which place the teacher in
a position of quite strong prestige status and, consequently,
authoritative postures.^
Thus the systematic evaluation of factors associated with
graduate students is incumbent upon institutions of higher learning.
When social status is viewed as a factor that may be associated
with lack of persistence in higher education, Daniels contends that
R. Buckingham, ’’The Accomplishments and the Promise of
Educational Research,” Im.provjng Educational Research (February, 19i4.8),
2
E. K. Weaver, '’linages of Graduates,” Atlanta University Study.
(Atlanta, Georgia: Atlanta University, 1962),
19
the urban Negro may be divided into four general social classifica¬




it. An undefined class that follows lay leadership
Daniels reveals himself further with the following notations:
Except in the cases of those who belong to the "lower class"
or"middle-class", churches for business reasons, the "upper-
class" persons who attend chxurch regularly are inclined to
devote themselves to those of the ritualistic or of the
deliberate type. The Episcopal, Presbyterian and Congrega¬
tional Churches attract the "Upper-Class" and the churches
have been knovm as the churches of the social elites.
Others think of the membership in an "Upper-Class"
church and of "Upper-Class" behavior as symbolic of "Upper
Glass" and of "Upper Class" status. And this is noted
primarily in liturgical chiirches, and those of the deliberate
tj’pe.^
The third category relates to facts concerning the fol¬
lowing: (1) geographical distribution (2) ages (3) financial resources
(U) occupational (5) vocational status of parents (6) learned so-
\attell E, Daniels, "Negro Classes and Life in the Church,"
The Journal of Negro Education, XII No. 1 (Yifinter, 19U.), p. 22.
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cieties (7) family status (8) coi55)arison of male and female students.
Contributions to the literature were drawn from the following writers;
(l) Blauch and Jenkins (2) Johnson (3) Christian (U) Dubois (5) Greene
(6) Iffert (7) Hollis (8) Busvrell (9) Cumings (lO) Koelche (ll)
IfcCuiston.
Blauch and Jenkins, in simmarizing a study for the U. S. Office
of Education, drew the following conclusions:
The chief problem of the Negro College arises out of
the fact that its students are dravm not only from a region
(the South) which is culturally disadvantaged but also
from a minority group (the Negro) which in general experi¬
ences greater cultural deprivation than the general population
of the region. To this condition the low economic and
achievement level of students may be attributed.
While many southern Negroes often go North for graduate
work, there are large numbers of Negro residents in Northern
States who go South to attend college.^
Johnson found the geographic distribution of his subjects to
be as follovra:
... 53 per cent of the Negro College Graduates are in
the South, 21 per cent are in Border States, and 22 per cent
are in states that might be classified as Northern States.^
Ch Christian noted, when summarizing the locations of Negroes
who had earned the doctorate degree who were also graduates of
Atlanta University, the following geographic distribution;
blauch and Jenkins, “National Survey of Higher Education of
Negroes,'* Intensive Study of Selected Colleges For Negroes, Washing¬
ton: U. S. Government Printing Office, U. S. Office of Education,
Vol. Ill, pp. 90-92.
2
Charles Johnson, The Negro College Graduate, (Chapel Hill;
University of North Carolina Press, 1938), p. 3i+8.
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The subjects were born in seventeen states. Only seven
of the subjects tmre born in non-southern states while three
of the subjects were born in border states. One-third of
the subjects were Georgia born. He noted the age factor
indicated a tendency to narrow between the male^and female
as the subjects approached the Master’s Degree.
Johnson found 2?.9 per cent of the college population of men
ind 55 • 7 per cent of the women to be vinder the thirty-five year of
2
ige,' with the women quite definitely younger.
Robert Iffert reported that lack of financial resources is a
lajor cause of transfer or of withdrawing. His study revealed the
’ollowing findings:
Students attending publicly controlled Institutions of
higher learning in 1952-1953 estimated an average expenditure
of $1293 fcsr that school year, whereas, the estimated average
expenditure of students attending privately controlled insti¬
tutions was |18U7«^
The impact of the findings above has special significance here
since a large part of the Negro College Graduates in this region
ittend privately controlled schools.
Hollis indicated that UO per cent of the cost of attending
schools of higher learning were defrayed by funds provided by parents
ind relatives, 26 per cent came from trust fimds and other long term
savings and ll; per cent of the funds expended were from scholarships,
'■eterans benefits, vocational rehabilitation, borrowing and gifts
’rom others.^
1
Wilbert H. Christian, ’’Recipients of the Doctorate Among
itlanta University Graduates, 1957,” (Unpublished Master’s thesis)
)epartment of Education, Atlanta University, 1957.
2
Johnson, op. cit.
3-^Robert Iffert, ’’Study of College Retention and Withdrawal,”
College and University. Vol. 31 (1956), pp. Ii35-U37.
^Ernest V. Hollis, ’’Cost of Attending College. U. S. Office of
Iducation, Bulletin No. 9 (Washington, D. C.: 1957).
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DuBois, in a study conducted in 1910, makes the following
observation concerning the occupations of Negro College Graduates:
The occupations which draw the largest number of these
graduates are teaching, preaching, the practice of medicine
and the practice of law.^
Relating to the graduate participation in learned and pro¬
fessional organizations are the comments which follow.
Johnson wrote:
In the forty Negro Colleges of highest rank in the South,
with 967 Negro College graduates as teachers, there are 227
memberships in established learned Societies.^
Johnson also inferred factors relating to the family status:
The largest single niimerical group of college and pro¬
fessional graduates come from families in which both parents
have an elementary education only. In general, parents
sending their children through college represent an educa¬
tional level higher than the average American level.3
Greene noted twenty-four learned and professional organizatioas
were found to be of paramount interest to 200 recipients of the
doctorate degree.^
The best summary of interacting factors identified with
Negroes in institutions of higher learning is perhaps the findings
of a survey of higher education for Negroes, which emphasize the
following points which sire extracted therefrom and presented below:
1
W. E. B, DuBois, op. cit.
2
Charles Johnson, op. cit.
•^Ibid.
■ry W. Greene, op. cit
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1« Students in Negro Colleges are draTmed from predominately
low socio-conomic levels.
2. Students in Negro Colleges are drawn from urban Southern
Public Schools.
3. A large proportion of students in institutions of higher
learning supplement whatever assistance they receive
from home to their own self-support.
U. There is a significant relationship between the occupa¬
tional characteristics of the parents and the performance
of students on the General Culture Test and the Reading
Comprehensive.
5. There are institutional differences in the economic level
of students.^
Johnson summarized the family status of 1iie Negro graduate
and found the following:
More men than women are unmarried in the general Negro popu¬
lation .... While the college graduates average 1.1+ children.
The largest single numerical group of college and pro¬
fessional graduates come from families in which both parents
have an elementary education only. iOi general, parents
sending their children through college represent an educa¬
tional level higher than the average American level.
The strongest occupational influence is in the profes¬
sional field. The most numerous class among the college
generation is that of teachers, but the most numerous among
fathers is that of clergymen. Preachers led in sending
their sons to college but their sons did not become ministers.'
Burswell noted when conpiaring certain factors between male and
female students, the following observation was brought to bear:
In a study of 2I4.5 students of which I76 were men and69
women, a comparison of the two groups revealed some interest-
1
Blauch and Jenkins, op. cit.
2
Johnson, op. cit., p. 89.
2U
ing facts.
The median age at the time of receiving the bachelor’s degree
was the same for both groups, namely, twenty-six years. How¬
ever, the median age at the time of receiving the llaster's
degree was thirty-five for the women as compared with thirty-
three for the men. Six per cent of the women were married as
compared with seventy per cent of the men.^
In other studies relating to withdrawals, a high incident of
withdrawing among female students was noted, with rarriage ranking
high as a reason.
Robert Iffert reports that the principal reasons given by
young men for attending institutions of higher learning are characte¬
ristically occupational. With young women, reasons identified with
marriage, home and family are paramotint. The proper blending of
these economic and social drives presents definite challenges to the
Universities.
With respect to activities, the same study revealed from the
distributions and the median by.persistence groups that neither the
tj’pe of activity nor the amount of time devoted to extra-curricular
activities during the first attendance is related to length of
attendance in college. The total length of attendance of intercol¬
legiate athletes is slightly, but not significantly, shorter than
that of participants in intramural sports. Relatively few students
participate in student'government activities, but those who do have
2
a better record of persistence than athletes have.
^G. R. Burswell, "A Personal Study of Students 1/Uho Have
Received the Master's Degree From the University of Chicago,”
School and Society. XXV (June, 192?), 730-36.
2
Iffert, op. cit., pp. 78-79.
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Egar C. Cunings, challenged by the fact that approximately
50 per cent of the colleges and university freshmen do not graduate
from the institution they entered, designed a carefully plan proce-
dvire for withdrawals from freshmen to graduate students. The pro¬
cedure is as follows:
Every student who withdraws from the university must
initiate the process in the office of the Dean of Students,
where he is subjected to an interview not only to determine
his reason for withdrawing, but in some cases to dissuade
him from his plan to withdraw. It is relatively infrequent
that the latter object is accomplished, but at least the
student undergoes an interview designed to crystallize in
his mind his reason for wishing to withdraw, and the univer¬
sity is enabled to discover, almost in every case, the actual
cause of the withdrawal. After the student has had his inter¬
view with the dean of students, he is given a withdrawal slip
which must be sighed by the following: the dean of the
university, the university physician, the student adviser,
the registrar, and the comptroller.
Often the physician holds an interview v;ith the student
while administrative officers of the university are at liber¬
ty to quiz the student regarding his reasons for withdrawing.^
The aforementioned plan of exit interviewing, helps the univer¬
sity to keep careful records, but Cumings pointed out other advantages.
He states:
The plan had more intangible advantage of forcing
the withdrawing student through a procedure which impresses
upon him, that the incident of withdrawing is not a trivial
matter to the institution or to himself. The plan also
gives the student the feeling that the university and its
officers are genuinely concerned with every single case
of student withdrawal.^
Cumings was hesitant to state just what connection the Depauw
withdrawal procedure may have with the reduction of a siudent mcr-
^gar C. Cumings, Cause of Student Withdrav/als at Depauw
University, School and Society, Vol, 70, No. I8II (September, 19h9),
pp, 152-153•
2
Cummings, op. cit., p. 152.
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tality, but exj^ressed the feeling that mortality is kept at a mini¬
mum, perhaps by the plan as ■well as by other factors such as student
1
advising, and semi-individualized instruction.
Charles L, Koelsche found in a stuidy of student drop-out
problems at Indiana University that Tffithdra-nrals from Indiana Univer¬
sity seems to have resulted from a combination of patterns "which in¬
dicated that lack of funds, lovj- scholarship, comtemplated marriage,
ill health, and loss of interest -were major contributing factors.
This report showed that knowledge of forthcoming military service
created a feeling of restlessness.
Koelsche was interested in determining the characteristics
of farmer students who withdrew from Indiana University before com¬
pleting the prescribed work.^
Koelsche studied 180 former students of Indiana University
and analyzed the collected data with respect to the vfithdrawee ’s
fam-ily background, high school career, college career, and employment
patterns since leaving the Uni-versity in an attempt to de-termine the
characteristics of the typical drop-out. He analyzed the extent of
student withdrawal with r espect to ’’total withdrawal” and ’’net with¬
drawal”. The -term "total ■withdrawal” in his study, referred to all
students who left the "university prior to meeting graduation require-
ments, while the "berm "net withdrawal” included only those students
Charles L. Koelche, ”A Study of the Drop-Out Kroblem
at Indiana University,” Journal of Educational Research. Vol. XLIX
No. 5 (January, 1956), 358-361;.
2
Koelsche, op. clt., p. 362..
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who withdrew from the university-- and completely terirdnated their
formal College education. His findings revealed some of the fol'
lowing characteristics:1.Fop the most part, the students had no financial
assistance.
2, They came from families in which the fathers were
associated with professional, proprietary, managerial,
and white collar vocationsj while the mothers were in
the main, homemakers.
3. They were vernable to financial pressure, poor scholar¬




Some instability patterns were evident among occupational
habits of these subjects.
The median of educational attainment of the subjects’
parents was located in the classification "graduate
from High School."^
McCuiston summarized that the majority of graduate students
come from large urban centers. The geographical distribution of
students reflect concentration in large urban centers such as
Y/ashington, New Orleans, Atlanta and Nashville, llany of the under-
p
graduates receive an advanced degree in the same center.^
The incident of geographical location has been widely studied.
Excerpts from a major study is presented herewith:
An investigation of eight nationally known Northern




Fred McCuiston, Graduate Instruction for Negroes in the United
States, (Nashville: George Peabody Collage for Teachers, 1939)j P» 103.
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1,253 Negro students. Inquiry blanks were filled in by
(i|8.9) per cent. Of this number 77«9 per cent were residents
of the state in which the institution was located; another
8 per cent were residents of other Northern States, while
lU.l per cent were from the South. This study points out
fxjrther that instead of the Northern States carrying an
undue burden in higher education of Negroes, it appears
that the Southern States which have the least wealth are
providing educational facilities for Negro residents from
economically more favored regions.^
ViTith reference to the domicile of students of higher educa¬
tion, the following summary is pertinent from a prospective point
of view:
Although students who live within convenient daily
traveling distance of the institution of higher education
they attended, had poorer average persistence records
than students who lived beyond a convenient daily traveling
distance, location of home was so closely related to type
of institution attended that no inference of causal relation¬
ship could be made.
Students who lived in college dormitories or other
college operated housing facilities had the best average
persistence record, but again other factors reduced the
significance of the findings.
The fourth category relates to psychological factors that
aid in determining to some extent certain aspects of personality which
may be associated with withdravrals.
The writer was interested in obtaining a quick reliable
measure of five aspects of personality, which according to Gordan,
Mare especially significant in the daily functioning of the normal
3
person.” More specifically, the instruments were used to ascertain
I
Blauch and Jenkins, op. cit.
^Iffert, op. cit., 79-80.
^Leonard V. Gcrdan, Gcardan Personal Profile Manual. (New York:
Harcourt, Brace and Y/crld, Inc., 1953).
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the percentile score of the subjects, when compared with established
norms by which the instrument was standardized.
The frame of reference operative is embodied in this
definition, ”A trait is usually regarded as a determining tendency
or readiness to response within the individual which gives a co-
2
herence to his behavior in many situations.”
Grace iQports that by holding achievement constant, we may
be able to compare those who leave college with those idio continue.
Earlier studies by Grace, led to the hypothesis that students who
value both independence and responsibility would be mere apt to
continue their education, while students who are dependent and ir¬
responsible would be more likely to leave. This study also indicated
that students who were independent and responsible were also signi¬
ficantly less anxious (.01) than dependent-irresponsible st5tdents.3
The fifth category of literature presented here is related
to the problem of withdrawals frcmi various levels of higher educa¬
tion. The characteristics of the adult learner are described by
(1) Beals and Brody, (2) Alonza G. Grace, (3) Carey, (U) Iffert and
(5) Grinnell.
(1) Beals and Brody pointed out that persons seeking cul¬
tural development attend classes twice as long as those interested





Harry A. Grace, Gough and Others, ’’Personality Factors and
College Attrition,” Peabody Journal of Education. Vol. 35, (November,
1957), p. 36.
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those in pursuit of degrees or certificates tend to coirplete more
courses than those -without aim.^
Grace -thinks failure to meet -the interest, needs or abilities
of adults is the '’true” reason for m.ost -vrithdrawals, although many
other reasons are gi-ven.^
Withdra-wals from time to time in higher education have resul-ted
from a combination of patterns which indica-ted that lack of funds,
low scholarship, contempla-ted marriage, ill health and loss of in-ter-
est were major contributing factors. Other authors contend that
these are not all of the factors.
Garey studied reasons for drop-outs among students of eight
evening colleges situated in or near Chicago. The reasons for drop¬
outs were divided into two classes, those reasons, by their compo¬
sition, could not in any way be connected with the school and those
that were. Among the former were changes in working conditions or
marital status and sickness of the student or his family. Among the
school-connected-reasons were: unavailability of courses wanted,
financial reasons, poor instruction, dissatisfaction with administra-
3
tive policies, facilities or services.
Beal and Brody and Beal pointed out that there are adults defined by
unique backgrounds, living in various kinds of communities and parti-
^Ralph A. Beale and Leon Brody, The Lj-berature of Adult
Education (American Association for Adult Education, 19Ul)> p. h93»
2
Alonzo G. Grace, "The Mental Ability of Adults as Related
to Adults In-berests, Needs and Activities (Cleveland Ohio; Board of
Education, 1930)^ P« 213.
3
James T. Carey, Why Students Prc>>p-Qut (Center for the Study
of Liberal Education for Adults, 1953)> P» 5U.
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pating in many kinds of educational activities for a multiplicity
of reasonsj that there is nothing inherently constant about the
age, sex, marital status, educational level, or occupational range
of adult students; that the chief value of census data lies in the
use that can be made of it in determining what persons a given pro-
1
gram is not reaching in light of specific objectives.
Atlanta University advances two major objectives of the
School of Education. They are as follovra:
1. To develop men and v/omen for professional leadership
in education.
2. To cooperate with organized institutions and agencies
in promoting improvements in school program.s and
practices thirough field studies, research projects,
special workshops, and professional conferences.^
Graduate Students. The related literature reveals that
about 70 per cent of all graduate students'are men. The proportion
of men among those working for doctorate degrees is still higher -
almost 83 per cent in 195h» The proportion of women, however, has
risen fhom an estimated 18 per cent in 1890 to a high of lj.0 per cent
in 1928. The very large influx of Tforld War II veterans who entered
graduate schools reduced the proportion of women students to about 2^
per cent in 1953-195U** In 1955-1956 men earned 66 per cent of the
Easter's Degrees and 90 per cent of the doctorate degrees
3
More than
^eals and Brody, op. cit.
Atlanta University Bulletin, op. cit.
3
National iacience Foundation, Graduate Student Enrollment and
Support in American Universities and Colleges, (Washington. D. C.;
Government Printing Office, 1957P» 302
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one half of tthe male students were attending graduate school full¬
time, while 60 per cent of the female students were part-time stu¬
dents. In addition, graduate schools enrolled many persons classified
as ’’Special Students”. These were usually people who had completed
under-graduate degrees but vrere taking advanced studies for purposes
1
other than earning credit toward advanced degrees.
In some universities there are almost as many teaching and
research assistants as there are faculty members of professional
rank.
The matter of providing financial incentives for the recruit¬
ment of graduate students has always been a special concern of the
graduate school; in the beginning, simply to assure the presence of
enough students to make a graduate program possible, and more recent¬
ly to be able to carry on the hugh teaching and research program of
the modern universities and to provide a sufficient supply of faculty
m.em.bers for colleges of the future.
For the most part, the largest number of Master's Degrees are
conferred upon teachers, particularly at the secondary level. Most
of these teachers have taken fester’s Degrees in Education. Reports
from the Encyclopedia of Educational Research seem to indicate that
one of the pressing unsolved problems of graduate schools has been
the development of an adequate program of advanced studies for ele-
p
mentary and secondary-school teachers.^ The problem itself tends
1
National Science Foundation, op. cit.
2
Encyclopedia of Educational Research. (New York; Macmillan
Book Company, 19^0), p. ^98.
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to emphasize the difference in philosophy between graduate
which concern themselves with professional studies and advancements
and those which concentrate upon preparation for research*
Throughout the nation^ one can observe that the munber of
persons conpleting the Master’s degree has been growing apace, and
with it, the number of institutions which are conferring the degree.
The fields in idiich the Master’s degree is offered are broadening,
and many educators feel that this degree has lost its status and
distinction which should differentiate grade from undergraduate
studies•
In the College Student Retention and Withdrawal Study, it
was found that Ul per cent of the highest tenth of the high school
graduating classes of 19$0 actually finished college four years
later* From the top fifth, 37 per cent were graduated; from the top
half, 23 per cent; and from the bottom half, (mly 3 per cent* It
would appear then that poor academic performance is not the only
reason for withdrawal, since approximately a third of the Freshmen
in one study who dropped out had averages higher than the senior
average* Students themselves gave many reasons for leaving college
with academic difficulties and finances most common* Military ser¬
vice was the third most frequently given reason for dropping out,
and no doubt for men it was the most most important*^
Results of a United States Office of Educaticn Survey showed
that aiproximately 11 per cent of Freshmen left the institution of
i ~
Iffert, op* cit*, pp* Ii35-Mt7*
3U
their choice before the second registration period, and that by the
end of the first year 28 per cent had dropped out* Fifteen per cent
left before the third year, another ll^ per cent left during the last
two years* Fewer than kO per cent of the entering students were
finally graduated from the institution of original enrollment* This
report indicated that sudents in private Universities showed a grad- ^
nation per centage of kl per cent idiile only 33 per cent were likely
to remain dnd earn degrees in public Universities*^
Scope of the Graduate Program*- - A survey of related litera-
txare reveals only pinor deviations in the grad\iate prc^am for the
Master's degree* To be admitted to the program, students normally
must have con^leted a bachelor's degree, must have had strong under¬
graduate preparation in the field of specialization, and must show
evidence of superior scholarship* Generally the student spends one
academic year or its equivalent, exclusively in studies leading
toward the Master's degree* He is responsible for the field of
study in which he is specializing* The master's thesis, which at
one time required a study involving original research, is frequently
but not universally required* Ih most schools, however, the student
must demonstrate evidence of ability to state a worthvdiile problem
for investigation in his field; to collect, snalyzei and interpret
pertinent materials about his findings in acceptable written form*
The student is usually examined over his studies of the year and
his thesis* The examination may be written or oral, or both*
i ”■ '
Encyclopedia of Educational Research, op* cit*, p* 597»
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Griiinell, in an attempt to categorize all graduate students
in education, suggests that they may be classed as follows:
!• Those idio come, as their predecessors did a generation
ago because they want more education dnd like the task of
learning*
2. Those who come to keep up with the Joneses, who come to
keep up with the Smiths*
3* Those who want to be supervisors, principals, superintendents,
or others who can give carders and feel inqoortant*
U* Those who want to keep on teaching - just ar^here - but
who, to satisfy the front office or state *’law”, must
acciunulate a fifth full year of "training’* which the State
certification dejertment to save itself headaches trans¬
lates as a Master's degree*
According to CJrinnell, too many graduate students fall into the
latter category, thus adding substantially to the growing list of
"mediocre graduate student"* To off set this problem Grinnell advocates
providing a course of study and sii^ly term it the "fifth-year" and
wash out the Master's degree as a research degree*^
STumnary of Related Literature*- - The literature cited in this
chapter piertinent to the study from the standpoint of underlying
factors that may be associated with the incident of withdrawing ap¬
peared to emphasize such entities as indicated below:
1* One third of all the Negroes who annually earn the Master's
degree in American institutions are being graduated by
^J* E* Grinnell, "Problem of the Mediocre Graduate Student,"
Peabody Journal of Education* Vol, 35 (November, 1957)* pp* 131-136*
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Atlanta University.
2, There are environic factors irhich prohibits creative out¬
put of Negroes, namely, economic factors, climatic factors,
contact factors, and the factor of racial prejudice.
3. That racial barriers are formidable, but can be surmounted.
U* A large amount of research in Negro education is confined
to the Negro Population.
5. A notable percentage of Negroes ivho had earned the doctorate
degree -were affilia-bed -wi-th eleven church denominations.
6. The Negro Church and Negro Preacher may have been a sociali¬
zing factor in the development of the American Negro.
7. Class s-batus may be identified with chiorch denominational
selection.
8. The classro<»a -teacher in maiQr ins-bances, furnished the
leadership for professional training, recognition, and
statxis.
9* Teachers should be e:q}ec-bed to investiga-be as well as
teach.
10. There are cer-bain -vestiges which place the -teacher in a
position of quite s-trong prestige, s-batus, and conse¬
quently authoritative postures*
11. The chief problem of Negro Colleges arise out of the fact
that its studen-bs are drawn from culturally disad-vantaged
and low economic region.
12* Most of the Negro studen-bs of higher education are drawn
37
13* The median age for college students is under thirty-five*
l£i* The teaching profess ion draws the largest number of Negro
graduates*
15* Institutions with local and national fraternities had a
lefwer withdrawal rate*
16* Members of fraternities and sororities had better persis¬
tence record and graduation record*
17* Participation in school activities have little to contribute
toward persistence in higher education*
18* Student mortality may be kept to a minimum by initiating a
plan for interviewing withdrawals and potential withdrawals*
19* leek of funds, low scholarship, comteirplated marriage,
ill health, and loss of interest were reported as major
contributing factors for irithdrawals*
20* The geographical centers such as Washington, Mew Orleans,
Atlanta, and Nashville, reflected the concentration of
Negro students in large urban centers*
21* Students who live within daily traveling distance of the
institutions of higher learning have a poorer persistence
record than students who live beyond a convenient traveling
distance*
22* Students who live in college dormitories or college operated
bousing facilities had the best persistence record*
23* Certain Inequalities make it lii5)ossible to consider adeqxiate-
ly the higher education of Negroes apart from the complex
38
of problems inherent in our dual society and the Negro's
segregated life*
2i|« Occupational groups in the general popxilation are dis¬
proportionately represented in the college population*
25* Negro students come from homes of low socio-economic
level*
26* Negro students for the most part supplement whatever assist*
ance they receive from home by contributing to their own
self-support*
27* There is a significant relationship between the occupation
of fathers and the performance of students on the General
Culture Test and the Reading Comprehension Test*
28* There are institutional differences in the eccoiomic la vel
of students*
29* Expenditures are higher in privately controlled institutions
than in publiciy controlled institutions*
30* More men than women are married in the general Negro popula¬
tion*
31* The reason reported by men for attending institutions of higher
learning is chai^acteristically occupational, while women
reasons identified marriage, home and family as paramount*
33* Students who are both independent and responsible tend to
continue their education*
33* Students who are dependent and irresponsible are more likely
to leave*
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Procedure*- -This specific study included the folloiilng
operational steps:
!• Permission to conduct the research was secured from the
appropriate authorities*
2. The study problem and purposes were identified and the
study designed*
3* Literature pertinent to the study was reviewed, summarized,
and presented in the thesis copy*
U* Data necessary for the study were collected through the
use of the following materials:
a* Registration Forms
b* Personal Rating Form (Atlanta Tfeiversity)
c* College Transcripts
d* Permanent Student Record
e* Questionnaire
f* Gordon Personal I^ofile for Adults
g* The data from the Questionnaire which were presented
in the tables, were tabulated and reported by
percentage conpitation*
h* The basic data f^om the Gordon Profile which were
presented in the tables were statistically treated
through the computation of the mean, standard deviation,
standard error of the mean* The criterion of reliability
of the statistics was established as Fisher's "t" of
2*58 at the *01 level of confidence, with a 33 degree
of freedom*
Uo
5* The findings, conclusions, iiq>llcatlans and recommendations
as derived from the data were written and constitute the
content of the third chapter of this study*
CHAPTER II
PRESENTATION AND INTERPRETATION OF DATA
Introductory Statement*- - The data for the purpose of this study
were obtained in the following manners (1) Registrars Office - Records
of Graduate Students (2) Responses on the Questionnaire (3) Responses
on the Personal Profile*
One of the major purposes of this study was to analyze certain
data pertaining to students who withdrew and to determine the signi¬
ficant differences between certain selected factors which may be
associated with withdrawals^ namely^ ascendancy^ responsibility^
emotichal stability, and sociability of seventeen female students and
eighteen male students who either withdrew permanently or temporarily
from Atlanta University*
The presentaticHi of the analysis and interpretation of the data
are organized tinder the following captions:
1* Analysis of Basic data from the Records of the Graduate
Students on File in the Registrars Office*
a* Figure 1* Line Graph of Age Distribution Upon Initial
Registration at Atlanta University*
b. Geographic Location of Subjects Place of Birth
c. Institutes Selected by Subjects for Undergraduate Work
d* Graduate Hours Successfully Coopleted by the Subjects
and Average Scholastic Achievement.
kl
U2
2. Analj^is of Basic Data on tbs Questionnaire
a* Present Qe^raphic Distribution of the Subjects of
this study*
b* Ihmber ef Subjects %ho Studied at Some Other Graduate
School After Enrolling at Atlanta University,
c* Number ef Subjects IKhe Earned the Master's Degree
at some Other Institution.
d* Line Graph of the I^esent Age Distribution of the
Subjects.
e* Religious Denominations of the Respondents
f• Organizational AffiUations of the Subjects Involved
g* Vocational Rreferences Among the Subjects TNhen They
Enrolled For Graduate Courses
h. Occupational or IVefessional Activities
i. Fraternities and Sororities In lilhich Subjects Hold
Membership
j. Political Affiliations
k* Vocational Status of the Fathers
1* Vocational Status of the Mothers
m* Marital Status of the Respondents
n* Number of Children Reported
o* Evaluation of Educational Ebqjeriences Acquired While
Attending Atlanta University
p. Subjects Expressing Their Intent to Return to Atlanta
University.
q. q. School-Connected-Ileasons for Withdranriog
r* Non-^chool-Connected Reasons for Withdrawing
3* Analysis of Basie Bata fjrom tiie Gordon Personal Profile
For Adults
a. Female Profile Chart
b« Male Profile Chart
c. The significant Difference Between the Variable of
the Personal Profile
The discussion to follow will be in the sequence indicated
above.
Analysis of the Data From The Records of the Registrars Office
Introduction.- - This section of the research report will
present the analysis of the quantitative measures of the datd derived
from the Records of the respondents as obtained from the Registrars
Office. PSrcentage distributions ?diich are basic to the analysis
are presented in Tables 1 through U. Figxire 1. presents a graphic
illustration of age variations.
Ages on Initial Registration For Graduate Courses at Atlanta
University.- - Information pertaining to the ages of the subjects
when they first enrolled at Atlanta University is presented in
Figure 1,
The line graph shows U of the male students were found to be
between 20 and 2$ yearsj 5 between the ages of 26 to 30, 3 between
the ages ©f 36 and 1|0 years, 3 between the ages of Ul and US years,
and 3 between the ages of U6 to ^0 years.
The female ages indicated that there were 3 between the ages
of 20 to 25 years, 2 between the ages of 26 to 30 years, 5 between
the ages of 31 to 35 years, U between the ages of 36 to UO years,
2 between the ages of Ul to U5 years and 1 between the age of U6 to
50 years.
TABIE 1
SUMMARY DATA Cai THE GEOGRAPHIC DISTRIBUTION OF PUCES OF BIRTH OF
THIRTY-FIVE SUBJECTS INVOLVED IN THIS STUDY
•
Place of Per cent
Birth State Number Per cent by State
Montezuma Georgia 1 2.86
Atlanta Georgia 7 20.00
Sayannah Georgia 2 5.76
Macon Georgia 1 2.86
Athei^ Georgia 5 II1.26
Columbus Georgia 1 2.86
Albany Georgia 1 2.86
Griffin Georgia 2 5.70
Elberton Georgia 1 2.86
Cartersville Georgia 1 2.86
Penfield Georgia 1 2.86
Madiscai Georgia 1 2.86
Rockmart Georgia
Georgia (13) (1) (25) 71.1;0
Johnstown S. Carolina 1 2.86
Leesville S. Carolina 1 2.86
Sumter S. Carolina 1 2.86
Eutanville S« Carolina 1 2,86
Greenwood S. Carolina 1 2,86
South Carolina(5) (1) (5) llt.30
Lexington Mississippi 1 2.86
Mississippi (l) (1) (1) 2.86
Christianburg Virginia 1 2.86
Virginia (1) (1) (1) 2.86
Peoria Illinois 1 2.86
Chicago Illinois 1 2.86
Illinois (2) (1) (2) 5.72
Mobile Alabama 1 2.86
Alabama (1) (1) (1) 2.86
Total 23 Cities States 6 3$ 100.00 100*00
Analysis of Data On the Geographic Distribution of the Places
of Birth»-• - Tfee data on the geographic location of the thirty-
five students involved in this study are presented in Table !•
A total of twenty-three cities were represented in this study,
ranging over five Southern states and one Northern state* About
71*li0 per cent or 2$ were Georgia bom, while South Carolina,
Mississippi, Virginia and Alabama contributed 11^*30 per cent, 2*86
per cent, 2*86, per cent, and 2*86 per cent, respectively* The
one Northern state, Illinois was the birth place of 2 or $*72 per
cent of the san^le cases* This distribution is in agreement with
other studies that found the mass influx of Negro graduate students
came predominately from the southern region* The greater portion
of these came from the larger urban area of the states*
Summary Data on the Selected Undergraduate Schools*- - The data
relating to choice of undergraduate school as obtained from students
records on file in the Office of the Registrar are presented in
Table 2*
The private colleges attracted at least 2U or about 69 per cent
of the withdrawees in this study, with a slight preference for
Clark, Fort Valley State, and Morehouse, in that order* The litera¬
ture revealed that privately operated colleges usually cost more
■than publicly controlled institutions* The subjects in this study
came from a total of 15 colleges, all were located in the South*
Most of the private colleges either are or at one time had been
U7
affiliated with a church denominatiotn* Studies of Negroes in
higher education emphasized the fact that the Church has piayed a
vital role in the socialization of the American Negro.
Analysis of Data Relating to Average Scholastic Achievement
and Graduate Hours Successfully Completed.- - The data on the number
of graduate hours completed and grades earned as obtained from
the graduate student records are presented in Table 3.
The table indicates that 6 or about 17.1U per cent of the cases
earned an average grade of Aj 27 or about 77.11 per cent earned an
average grade of B, idiile only 2 or about 5*11 per cent earned grades
less -than B.
Studies cited in this report indicate that many students be¬
longing to the atlurition group avoid taking subjects in which they
have failed. It is. significant to point out that low scholarship
does not appear to be a major factor surrounding the possibilities
of attrition with this particular group. At lease 32 or about 95
per cent of the subjects were making acceptable graduate grades.
These data would seem to indicate appreciable homogeneity in the
distribution of academic grades in that more than two-thirds of the
group earned grades of B and about 17.lU per cent or six earned
grades of A. However^ when we consider the fact that the subjects
are for the most part teachers pursuing graduate courses, the grade
distribution is no more than would be expected.
Summary: - - The following statements are characteristics of the
Information contained in Figure 1. and Tables 1 throu^ 3.
U8
TABLE 2
mSTITUTICJNS OF HIGHER lEARNING SEIBCTED BY THIETI-FIVE
INACTIVE STUDENTS FOR UNDERGRADUATE STUDIES
Ihstitutlois Number Per cent
Private Colleges
Allen University 1 2.85
Campbell College 1 2.85
Spelman College 1 2.85
Morehouse College 5 Ut.l2
Paine College 2 5.71
Morris College 1 2.85
Clark College 8 22.85
-tl
Morris Broim College 2 5.71
Talladega College 2 5.71
LivingAtom College 1 2.85
State Schools
Ft. Valley State College 6 17.28
Savannah State College 2 5.71
Florida A & M College 1 2.85
Alabana State College 1 2.85




EARNED CREDIT HOURS AND AVERABE SCHOLASTIC GRADES OF THE THIRTY-
FIVE (HIADUAIE STUDENTS OF ATIANTA UNIVBRSITI INVOLVED IN THIS
STUDY
Grades (Average) Credit Hours Number Per cent
A 138 6 i7.ait
B 580 27 77.11;
C U2 2 5.11
Totals 760 35 99.36
!• Figure 1* presented a graphic illustration of the range of
ages among the sanqple group* It revealed the mean age of
the male group to be 30 years of age and the mean age for
the female group was 28 years of age*
2* Table 1 indicated a representation in the random sample of
23 cities distributed among five Southern, and one Northern
State as the places of birth of the graduate students in¬
volved in this study*
2* Table 2, infarmation contained in this table indicates
that the gradaate students attended fifteen different
colleges, all of which were located in the South* There
were 10 private colleges and $ State owned Colleges*
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U* Table 3» “ this table revealed that 17*1U per cent of the
graduate students had earned the average grade of "A”#
77*11 per cent earned •B" while only ^.ll per cent earned
an average grade of It is reasonably safe to assume
that low scholarship was not the major factor contributing
toward lack of persistence in graduate work for a vast
majority*
Analysis of Basic Data on the Questionnaire
Introduction.- - This section of the research report will pre¬
sent the analysis of the quantitative measures of the data derived
from the Questionnaire as obtained from the thirty-five respondents
during the period of this study* The conputations which are basic
to this study are presented in Tables U through 19 and will include
Figure 2*
Analysis of the Distributicaas of the Present Locations of the
Thirty-Five Respondents Involved in This Study*- -The data relating
to the present geographic locations of the respondents presented
in Table U> indicated a dispersion over 13 cities and U states idiile
one respondent is serving with the armed farces in a foreign country,
Newfoundland, was the residence of at least one of the respondents*
The only evidence of inter-region mobility since birth appears to
be in the two eases who were reported born in Illinois* The foreign
country mentioned is only a temporary location* It may be concluded
that for the most part, the students in this study confined themselves
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to the southern region irith the largest concentration in liie larger
urban areas of Georgia*
Studies reported in this report indicated that a large nvimber
of Negro teachers and professional workers are forced, due to
segregational patterns, to seek enqoloyment in predominately Negro
schools, that are to be found in the South* This fact has been sug¬
gested as one of the factors that has prohibited creative out-put*
Analysis of Data Relating to the Number of Sub.lects Who Entered
Other Graduate Institutions and Those Who Have Subsequently Earned
the Master’s Degree at Swne Other School Other Thank Atlanta Univer¬
sity*- - The data pertaining to those who entered other schools
are presented in Tables 5 and 6*
At least 11 or 33 per cent of the thirty-five graduate students
I
in this study gained e:cperiences at eleven institutions other than
Atlanta University. New York University appeared to be the most
preferred institution attracting at least 2 or about 9 per cent of
the total subjects. Table 6 indicated that the three who enrolled
at New York University, subsequently graduated. Further, the two
students who withdrew and entered Tuskegee Institute also showed
persistence through graduation. The one lone student who ventured
to Northwestern gradtiated from that institution. A total of 6 or
about 18 per cent of the students iriio withdrew and entered other
institutions graduated from their second choice school. The
reasons surrounding their change of schools should be of some value
to administrative personnel at Atlanta University. TNhile this
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table u
PRESENT GEOGRAPHIC LOCATKaj OF THE THIRTY-FIVE GRADUATE STUDENTS
YfHO WITHBREar EITHER PERMANENTLY OR TEMPORARILY FROM THE SCHOOL OF
EDUCATION, ATLANTA UNIVERSITY
Present
Location State Number Per cent
Atlanta Georgia Ik Uo.oo
Athens Georgia 9 25.65
Savannah Georgia 1 2.86
Nevman Georgia 2 5.75
Rockmart Georgia 1 2.86
Montezuma Georgia 1 2.86
Griffin Georgia 1 2.86
Jefferson Georgia 1 2.86
Macon Georgia 1 2.86
Greenville South Carolina 1 2.86
Isola l&ssissippi 1 2.86





NUMBER OF QRADUATE STUDENTS AT ATIANTA UNIVERSITI
WHO WITHDREW AND STUDIED AT OTHER INSTITUTIONS
DURING THE PERIOD, 19^0-1950
Gradtiate School Number Per cent
Northsrestern University 1 3
Tuskegee Institute Z 6
New Yca*k University 3 9
Gammon Theological 2 6
South Carolina State 1 3
Howard University 2 6
Total 11 33
number is not large and does not by any means represent a mass
exodus, it is interesting to note from otber studies that a large
number ©f Negroes seek degrees from New York University, hovrever
there were not sufficient numbers in this study to characteriae
a trend*
TABLE 6
INSTITUTIONS ID TKHICH THEY IITHDREW AND EAEKED THE MASTER'S
DECEEE AS INDICATED BY THE THIRTY-FIVE GRADUATE STUDENTS
AT ATLANTA UNIVERSITY, 1950-1960
Graduate School Number Per cent
Northwestern 1 3
New Ycxrk University 3 9
Tuskegee 2 6
Total 6 18
Analysis of Data Pertaining to the Religious Affiliation
by Denominations as Obtained From the Questionnaire is Rresoited
in Table ?•- - The data on the number of religious denominations as
obtained by the thirty-five male and female students seem to in¬
dicate a preference tovtard the Baptist denomination* The data
indicated that 1? or about U8«5l per cent of the respondents in¬
dicated Baptist as their denominatienal choice* The second highest
choice indicated by the subjects was Methodist with a {reference
of 13 OP 37*11 per cent* There were 3 or about 8*5U per cent of
the respondents who were affiliated with 'Uie Episcc^alian denomi¬
nations, while only 1 or 2*92 per cent were associated with the
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Figiire 2. Present Age of Respondents When They Responded
to Questionnaire.
Analysis of Data Relating to the Present Ages of the Respondents
as Obtained From the Questionnaire. The data indicating the
present ages of the respondents of this study are presented in
Figure 2.
The line graph showing the present ages of the respondents
when they responded to the questionnaire indicates a distribution
as follows: (Male) 1 was between the age of 26-30; 5 fell between
the ages of 31 - 35; 1 between 36 - UO; 2 of the men were between
ill - U5j 6 fell between the ages of U6-50; and 3 were between 56 -
60. (Female) The female ages ranged between 26 and 60 years, with
2 of the female respondents falling between 26 and 30; 2 between
31 and 35; 5 were between 36 and UO; 3 were between Ul and U5j 3




UJDffiATICai OF RELIGIOUS DENOMINATIONS OF THIRTY-FIVE MAI£
and female graduate students formerly ENROLLED IN THE
SCHOOL OF EDUCATION AT ATUNTA UNIVERSITY, 1950-1960







significant to report that all of the cases indicated a religious
preference* Studies in this report indicated that social sts^ta
may be identified with certain religious denominations* If that
is true, it would appear that only 3 or 8*5U per cent of the
thirty-five graduate students would have such social distinction*
Analysis of Basic Data Obtained gy Questionnaire From Thirty-
Five Students Hftie Withdrew Froj» Atlanta University Daring the Period
of This Study*- - The basic data relating to the community, social.
57
TABLE 8
AFFILIATION IN COMMUNITY, SOCIAL, AND PROFESSIONAL ORGANIZATIONS
INDEATED BY THE THIRTY-FIBE GRADUATE STUDENTS AT ATLANTA UNI7-
SITY DURING TEJE PERIOD OF THE STUDY
1950-1960
Organizations Number Per cent
CoiiiiHunit7 Organizations
ConB&unlty Chest 17 U8
Civilian Defense 6 18




Health Clinic h 11
Urban League 7 20
Y«M*G*A« OiZ* 7*lir*C*A* 17 lt8
Veterans Organizations 3 9
Professional Organizations
Local Teachers Unit 20 57
State Teachers AssociationfiSD 57
National Education
Association 10 28
Phi Beta Kappa 0 0
Iota Phi Lambda 0 0
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crganizations obtained from the subjects are presented in Table 8*
The information obtained indicates that the respondents
were actively engaged in a number of organizations of community^
social and professional nature. At least 17 or U8 per cent of
the respondents were engaged in some phase of the community chest
program, while 6 or 18 per cent found time to give to civilian defense
efforts. ChaMby organizations of a state-wide nature occupied
10 or 28 per cent of the respondents at varying intervals. Only U
or 11 per cent of the subjects belonged to sororities and 10 or
28 per cent of the total group had affiliation with fraternal
organizations. The louth Christian Association was a favorite among
17 or U8 per cent of the subjects. The veterans organizations was
found to be represented by 3 or 9 per cent of the total group.
Since most of the respondents were teachers, it would be expected that
a large number would be member ef the State, local and National
teachers organizations. The tabulated data revealed that 20 or 57
per cent of the subjects belonged to local units,,20 or 57 per cent
belonged to state organizations, while 10 or 28 per cent indicated
membership in the national organization for teachers. It seems
appropriate to mention, that for the most part, graduate students at
Atlanta University are drawn from the working teaching population.
This table illuatrates the wide distribution of time consximing
activities which may contribute to the lack of persistence in
pursuing a prescribed course of study leading to a graduate degree.
It was noted that some of the prof essional organizations that have
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•mi£ 9
OCCUPATIONAL OR lEOFESSIONAL ACTIVITIES HEU) BY, THE THIRTY-
FIVE GRADUATE STUDENTS WHO ¥^ITHORhW FROM ATIANTA UNIVERSITY
DURING THE PERIOD OF BUS STUDY
1950-1960










Teacher 27 77.8 0 0 27 77.lt
Curriculum Director 1 2.8 0 0 1 2.8
Principal 1 2.8 0 0 1 2.8
Clergyman 3 8.5 0 0 3 8.5
Postal Service 2 5.7 0 0 2 5.7
Armed Farces 1 2.8 0 0 1 2.8
Total 35 100.00 0 0 35 100.00
been characterised by scholarly membership were conspicuously absent
from the reported professional organizations.
Analysis of the Data Relating to Occupational and/or Profes¬
sional Activities.- - Table 9 presents the analysis of the occu¬
pational or professional activities of the subjects in this study
which appears to confirm DuBois* findings in 1910, that the occu-
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which draws the largest number of Negro graduates, is the
g profession.^ At least 27 or 77*U per cent of the respon-
ere actively engaged in the teaching profession, while another
cent was associated with the teaching profession in a super¬
capacity, and 2.8 per cent rendered service in the principal-
pacity. The next professiwu with raikihg number of graduates
Clergy with 3 or about 8.5 per cent of the respondents actively
in the ministerial work. The remaining graduates indicated
ccupations as 2 or £.7 per cent Postal Service, and 1 or 2.8
t in the Armed Forces*
Analysis of Data Relating to Membership Held in Fraternities
orities by Thirty-Five Graduate Students of Atlanta University
o this Study.- - The data on membership in fraternities and
ies are presented in Table 10.
The male subjects indicated three predominately Negro fre¬
es as their choice. Phi Beta Sigma claimed 3 or 9 por cent of
al student group Tinder investigation with Alpha Phi Alpha
ity and Omega Psi Phi Fraternity claiming 2 each or 6 per cent
ively. Only two sororities were represented among the female
s. They were Delta Sigma Theta and Zeta Phi Beta, with 3 and
ent in that order. It is appropriate to note that studies
d in the literature of this research indicated a significant
nship between membership in sororities and fraternities and
ence in higher education. About one-third or 33 per cent




m fraternities and S0RC3RITIES HELD BI THE
THIRTY-FIVE (2UDUATE STUDENTS OF ATIANTA UNIVERSITY
TKHO WITHDREW DURING THE PERIOD, 1950-1960
fraternities
and
Sororities Number Per cent
Fraternity
Alpha Phi Alpha 2 6
Omega Psi Phi 2 6
Kappa Alpha Psi 0 0
Phi Beta Sigma 3 9
Sorority
Zeta Phi Beta 1 3
Alpha Kappa Alpha 0 0
Sigma Gamma Rho 0 0
Delta Sigma Theta 3 9
Total 11 33
Mentlfication and Number of The Thirty-Five Graduate Students
as Didicated by Political Affiliation*- - Table 11, indicates the
major political partF affiliation. This party, is the traditional
party of the southern region, being of course, the Democratic Party.
More than 7U.29 per cent or 26 of the respondents indicated affilia¬
tion with this party. The only other major party represented in
the report was the Republican Party, with 3 or 8.57 per cent indica-
62
TABLE 11
POLITICAL AFFILIATION OF THE THIRTY-FIVE GRADUATE
STUDENTS AT ATIANTA UNIVERSITY, 1950-
1960








ting affiliation -with this party. 6 or 17* lU per cent of the re¬
spondents classed thenselTes as Independents. None of the subjects
reported affiliation with theProgressive, Communist, or Socialist
Party.
Analysis of Data Relating to the Vocational Statiis of The
Fathers. The information pertaining to the Vocational Status of the
fathers of the Thirty-^’ive Graduate Students is presented in Table 12.
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There were indications from the Table that $ or about lii..20
per cent of the fathers were ministers* Approxiinately 20 per cent
or 7 were farmers* 7 or 20 per cent were enployed as janitors and
U or ll.itO per cent were mail carriers* The remaining vocations
included a variety of endeavors which, claimed one each of the other
fathers* Such vocations as JouzvtaLism^ Contractor, Plumber, Tailor,
Shoe Repair, Shipping Clerk, Blacksmith, Carpenter, Brickmason,
Coal Dealer, and Day laborers, constituted 12 or about 3U per cent
of the remaining occupations* The Professional and Commercial
Trades are well represented in the Vocations of the fathers of the
subjects with only 8 or about 23 per cent engaged in skilled occu¬
pations* The excepticsi to this being the seven farmers whose
status is questionable now in view of the change in farmers classi¬
fication* One must take under consideration the factnthat occupational
classifications of today vary somewhat from the classification some
years ago* It is note worthy to point out from other studies that
there is a relationship between occupational patterns of the fathers
and. the achievement of their children on certain educational
measures*
Analysis of the Data Relating to The Vocational Status of
The Mothers* The pertinent infcannaticm identifying Uje occupa¬
tional patterns of the mothers of the thirty-five students germane
to this study is presented in Table 13*
An inspection of this table seems to have indicated that
8 or about 23*68 per cent of the mothers were teachers. 17 or U7
6k
table 12
SUMMART BATA ON THE VOCATIONAL STATUS OF THE FATHERS
OF THIRTY-FIVE GRADUATE STUDENTS IDENTIFIED WITH THIS
STUDY





Insurance Agent 1 2.8





Shipping Clerk 1 2.8
Blacksmith 1 2.8
Carpenter 1 2.8
Brick Mason 1 2.8
Tailor 1 2.8
Coal Dealer 1 2.8
Laborer
Janitor 7 20.0




SUMMARY DATA ON THE VOCATIONAL STATUS OF THE MOTHERS OF THE
THIRTY-FIVE GRADUATE STUDENTS IDENTIFIED WITH THIS STUDY









Domestic Service 5 lli.28
Housewife (Homemaker) 17 U7.3]i
Total 25 100.00
per c4nt were not commercially employed and best fitted the cate¬
gory Homemaker* Only 5 or lU*28 per cent were in domestic service.
Two or about 6 per cent had been working as seamstress, while the
remaining 3 or 9 per cent had worked as Designer, Organist, and
Farmer. There are indications that the subjected collectively,
came from families of which the parents had stable employment.
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TABLE lU
MARITAL STATUS OF THE THIRTY-FIVE GRADUATE STUDENTS WHO WITHDREW




Number Per cent Number Per cent
Married 1$ 83.U5 7 U1.U
Single 1 5.5^ 7 U1.U
Divorced 1 5.55 2 11*76
Widower 0 0 0 0
Separated 1 5.55 1 5.88
Total 18 100*00 17 100.00
There is no obvious evidence of economical patterns held among the
mothers that could be pointed to as a likeable factor that would
in of itself encourage traits such as emotional instability, ir-
responsibliness, lack of iniative, and antisocialism on the part
of the subjects*
Analysis of Data Concerning the Marital Status of the Thirty-
Five Gradiiate Students*- - The relevant information on the matital
status of the subjects involved is presented in Table lU*
There are Indications from this Table that the male group
contained more subjects that were married* Within this group 1$ «p
83pel* cent of the total male group was married* One or about 6
per cent of this group was unmarried* 1 or about 5*55 per cent of
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TABLE 15
NUMBER OF CHILDREN DISCLOSED BY THE THIRTY-FIVE GRADUATE STUDENTS
WHO WITHDREW FROM ATLANTA UNIVERSITY DURING THE PERIOD,
1950-1960




ef the male group was divorced idiile 1 or about 5«55 per cent was
separated. The female showed a different trend ?rith respect to
marital status, idiile 7 or 1+1.11 per cent were married, the same
number was single. Two or about II.76 per cent of the total group
of women were divorced and like their male counterpart, 1 or about
5«88 per cent of the female group indicated a separation. It would
appear that more of the men were married than to be found among the
female group. Marriage in other studies has been found to be a
reason for withdrawing from institutions of higher learning for
women but few men offer this as a reason.
Analysis of Data Pertaining to the Number of Children Disclosed
by the Subjects.— Table 15 indicated a total of 1+0 children. The
average child per subject is slightly more than one each. It would




EVALUATIOI of the educational experiences at ATLANTA UNIVEHSITY
AS INDICATED BY THE THIRTY-FIVE (HiADUATE STUDENTS
1950-1960





Analysis of the Evaluated Exflteriences as Obtained From the
Thirty-Five Graduate Students, The rating by the students in¬
volved in this study as to their evaluation of educational e:iqperi-
ences is presented in Table 16.
Ihen given a choice of four descriptions of the educational
experiences obtained at Atlanta University, 15 or about 1^3 per cent
of the respondents described their educatiotial experiences as
••excellent”. Seventeen or about U8 per cent said that their educa¬
tional e3g>eriences may be summarized as “good”. The remaining 3 or
about 9 per cent described their e:q)eriences as “fair”. None of
the subjects listed "poor” as a description of the educational
experiences obtained at Atlanta University during the period of
this study, 1950-1960. This leaves little question as to how the
6?
table 17
DJDEATIQN OF CONTINUBIG GRADUATE STUDY AT ATLANTA UNIVERSITY







Yes 9 50.00 11 61i.72
No 8 6 35.28
Undecided 1 5.5^ 0 0
Total 18 100.00 17 100.00
graduate students feel about their educational e^cperlences.
Analysis of Relevant Information Pertaining to Indications
of Continuing Graduate Study At Atlanta University. Indication of
continuing courses toward a graduate degree in the School of Educa¬
tion, Atlanta University, is presented in Table I7.
The table shows that 9 or 50 per cent of the total make group
Intend to return to Atlanta University, whereas, 8 or about per
cent of the total male group Indicated that they did not plan to
return. Only 1 or 5*55 per cent was undecided.
The females indicated that ;11 or 6U.72 ^r cent of them
would return vdiile 6 or 35«28 per cent indicated no expressed desire
to return to Atlanta University. It would seem that at least 57.11
of the total group intend to return to Atlanta University. One might
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TABLE 18
SCHOOL-CONNBCTED-REASONS FOR WITHDRAWAL A3 lUriCATED BY THIRTY-







Change in Curricular Interest 3 0 3
Dislike for Thesis Writing 0 2 2
Lack of Rapport with Adviser 1 0 1
Failure on Spellii^g 1 0 1
Advisors did not have time
To Assist 0 1 1
assume then that a little mere than one-half ef the total group
could probably be described as teraporarily withclraiiin. Likewise
we might asstime that a little less than one-half of the remaining
group either permanently are withdrawn or undecided as to their
relationship with the University*
Analysis of Information Relating to School-Connected-Reasens
for Withdrawing*- - Information pertaining to the School-Connected'
Reasons for withdrawing is presented in Table 18*
The respondents gave multiple reasons for withdrawing from
Atlanta University, among the more frequent reason reported was for
a change in curricular interest* Two of the respondents express a
dislike for the thesis requirement* Failure was indicated by only
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TABLE 19
NQN-SCHOOIr-CONNBCTED REASONS FOR WITHDRAWAIS AS REPORTED BI
THIRTY-FIVE GRADUATE STUDENTS OF ATIANTA UNIVERSITY
1950-1960
Reasons for Withdrawing Male Female Both Per cent
Insufficient Finance 8 2 10 28*55
Lack of Time for Study 1 k 5 lU.28
Illness or Poor Healiii 2 h 6 I7.IU
Moved out of State 0 1 1 i.85
Home Responsibilities 0 1 1
Marriage 0 1 1 2*85
Military Service 1 0 1 2*85
Desire to Travel 1 0 1 2*85
Too old to Study 0 1 1 2*85
Marital Problems 1 1 2 5.71
Low Scholarship 1 1 2 5.71
Change in Vocational
Interest 2 1 3 8*51
No Reason Given 2 0 2 5.71
Total 18 17 35 99.85
one respondent and this iras on a phase of the English Fundamentals
requirements* Lack of assistance from advisors was reported in one
instance and lack of rapport with advisors was offered as a reason*
Of the thirty-five respondents only 8 indicated School-Connected
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Reasons as being associated with their withdrawal* It should be
interesting to note here that much of the alleged disapproval
over thesis writing, it is not substantiated by the respondents of
this study* Of the many requirements, failure was reported by only
one of the respondents and this was not necessary in any of the
subject areas*
Analysis of Data Relating to Non-School-Connected Reasons For
Withdrawing*- - The data pertinent to certain reasons for withdraw¬
ing are presented in Table 19*
The reasons indicated for withdrawing ranks **Insufficient
Finance" highest among etoer factors, as 10 of the total group or
28*55 per cent inferred that lack of money was their greatest
problem* About 17*m per cent indicated that liielr reason for with¬
drawing was due to either illness or general poor healtii* Table 19
shows that lack of time for some of the respondents accounted for 5
or about lU*28 per cent of the reasons obtained from the total
group* Change in vocational interest was offered by 3 or 8*51 per
cent of the respondents*
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SiiTmnfl'ry; - The soiDinarizatiaa of pertinent infcrmation
contained in Tables U through 19 ape presented as folloirs:
1» Table U> the geographic location 6f the respondents dis¬
closed that the present location of the sanple group included
13 cities in U states, and one respondent serving with the
Armed Forces in a foreign country*
2* Thirty-three per cent of the graduate students gained
educational ei^riences at eleven institutions of higher
learning other than Atlanta University*
3* Table 6 revealed that 6 or about 18 per cent of the
total group earned graduate degrees at three different
institutions with New York University gradviating 3 or 9
per cent*
U* Figure 2, the line graph of the present ages of the graduate
students involved in this study indicated the range of ages
to be from 28 to 60 years. The mean age for the males
was between Ul and while the mean age for the female
group was between 36 and i;5*
5* Table 7* showed the 17 or about ii8.5l per cent of the
respondents as Baptist} 13 or about 37*11 per cent of the
respondents Methodist, and 3 or 8.5U per cent were Episco¬
palians* Only 1 or 2*92 per cent were Catholic*
6. Table 8 indicated that at least 17 or W per cent of the
respondents were actively engaged in some phase of community
work. Ten or 28 per cent were working with some charitable
organization; U or 11 per cent belong to sororities and 10
7k
cr 28 per cent had affiliation with some fraternal organi¬
sation* The teachers represented in the san5)le belonged
to at least three professional organizations.
7« Table 9 listed 27 or 77»h per cent of the group as being
engaged in the teaching profession, while 2.8 per cent
were supervisors and 2.8 per cent principals. Three or
8.5 per cent were ministers, 2 or 5*7 per cent were in
Postal Service and 1 or 2.8 per centwagj found tob&.in
the Armed Forces*
8. Table 10 indicated 11 fraternities and sororities to be
represented among the group with 2 sororities, namely
Delta Sigma Theta and Zeta Phi Beta being the most numer¬
ous among the group. Delta Sigma Theta was the most pre¬
ferred with the two. Delta and Zeta claiming 3 or 9 per cent
of the group. The two fraternities were Phi Beta Sigma
and Alpha Phi Alpha, with Phi Beta Sigma representing 3 or
9 per cent and Alpha Phi Alpha representing 2 or 6 per cent.
9* Table 11, the Democratic Party was the most preferred with
26 cr 7U«29 per cent of the total group. 3 or 8*57 per cent
were listed for the Republicans and 6 of the respondents
were independents*
10. Table 12, there were indications that 5 or li|.20 per cent
of the fathers were ministers, about 20 per cent or 7 farmers,
U or 11.40 per cent were mail carriers. The others were
dispensed among a number of skilled and semi-skilled occupa¬
tions, with the exception of 8 or 22.8 per cent who were
Janitors or day baborers*
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11* Table 13 revealed the vocational status of the mothers
to include 8 or about 23*68 per cent of them as teachers
nhile the next largest single group nas that of h<Mne-
making*
12* Table lii indicated that the majority of the male subjects
were married with 2$ er 83 *1+5 per cent falling into
that group. The respondents of the female group indicated
only 7 or Ul*ll per cent married and 7 or Ul.H per cent
single with the remining three either divorced or
separated*
13* Table indicated a total of i^O children belonging to
the respondents, an average of a little more than one
child per respondent*
III* Table l6 pointed out that 15 or k3 per cent df the
respondents indicated that the educational experiences
obtained while attenting Atlanta University was “excellent"*
Seventeen or U8 per cent described their experiences as
"good"* Only 3 or 9 per cent described their e:q5eriences
as "fair"*
15* Table 17, the number giving indication of returning to
Atlanta University was 9 male and 11 femles while 8
mle and 6 femles responded in the negative* Of the
total group one was reported as being undecided as to
whether he would return to Atlanta University*
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16, Table 18, revealed that the most prevalent reason
offered by the respondent for withdrawing was a change
in curriculum interests with 3 or about 9 per cent of
the group giving this as a School*^onnected -Reason*
The remaining respondents who responded to this question
indicated -ttiusly: 2 stated a dislike for Thesis writing,
1 indicated lack of rapport with advisor, one indicated
that the advisors did not have time to offem assistance,
and one withdrew due to failure to pass the spelling
cotsponent of the English Fundamentals Examination*
17* Table 19 shows that the reascai reported under the classi¬
fication of "non-School-Connected Reason'] that was more
frequently offered was "insufficient finance." Ten or
28*55 per cent of the withdrawal group gave this reason*
Six or about 17.11i per cent stated that poor health or
illness was their main reascaij 5 or about 11**28 per cent
indicated lack of time to devote to study was their main
reason* Other reasons of less frequency were: moved out
of state, home responsibilities, military service, desire
to travel, marital problems, marriage, change in voca¬






Figrjre 3» ft*oflie Chart of Seventeen Female Graduate
Students Li this Study On Ascendancy, Respon¬
sibility, Emotional Stability, and Sociability
(Norms based on 223 women from three Southwestern and
Western Colleges: tested in 1952}
Data of the Seventeen Female Graduate Students*- - The informa¬
tion relating to the average percentile score on each of the components
of the Gordon Rrofile is presented in Figure 3»
The mean percentile score for Ascendancy was $1, The measured
trait. Responsibility, reflected a mean sccre of 69. On Emotional
Stability, the mean score was 60. The mean percentile score for
Sociability was 1:6. The total group of female graduate students
fell within the third level which is considered average or the







Figure U» Profile Chart of The Eighteen Male Graduate
Students In This Study On Ascendancy, Responsi¬
bility, Emotional Stability and Sociability
(Norms based en 30? men from three Southwestern and Western l.
Colleges: tested in 1952)
Analysis of Data Obtained On the Gcardon Personal Profile of
The Eighteen Male Graduate Students*- - The information relating
to the average percentile score on each of the components of the
Profile for the male graduate student is presented in Figure 1^*
The mean percentile score for Ascendancy was 56. The measured
trait. Responsibility, indicates a mean score of 58. On Emotional
Stability, the mean score was 55* The mean percentile score for
Sociability was 5l* The total group of male students fell within
the third level idiich is considered average or the middle 38 per
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Summary: The results of the Rrofile seem to indicate that
on the Ascendancy coiq)onent4 the male score tras slightly higher
than the female percentile score though both average percentile
scares fell within the third level udiich has been characterized
as average*
On the measured trait. Responsibility, the female average
percentile score was sli^tly higher than the average male percentile
score, both groups fell within the third level of the average group*
The measured trait. Emotional Stability indicated by the Average
percentile score, that the female graduate student scored higher
than the male graduate student* The average percentile score for the
male graduate student exceeded that of the female graduate student
by a slight margin* Again, both groups fell within the third level
or average group*
It is safe to assume then, that the withdrawal group, drawn
from a randcnn sample of graduate students iho are either permanently
or ten5)OTarily withdrawn from the School of Education, Atlanta
University compares favorably with the average group on udiich the
instrument was standardized* We may conclude then, that there are
no Indications of deviations from the norm on the selected factors.
Ascendancy, Responsibility, Emotional Stability, and Sociability.
X/IBLE 20
DISTRIBUTION OF THE PERCENTIIE SC(2iES ON THE ASCENDANCI COMPONENT
OF THE GORDON PEEISONAL PROFILE AS OBTAINED FROM THE THIRTY-
FIVE GRADUATE STUDENTS
Percentile Male Percentile Female
Scores Number Per cent Scores Number Per cent
8U 2 11.11 87 1 5.88
79 1 5.55 78 2 11.75
73 3 16.66 73 1 5.88
66 1 5.55 66 1 5.88
6l 1 5.55 61 1 5.88
6o 1 5.55 5U 2 11.75
56 1 5.55 53 1 5.88
53 2 11.11 U9 1 5.88
k6 1 5.55 h3 1 5.88
39 1 5.55 ho 1 5.88
33 1 5.55 3h 2 11.75
23 3 16.66 2k 1 5.88
23 2 11.75








DBTRIBUTICai OF THE PERCENTILE SCCRES ON THE EESPONSIBILITI
COMPONENT OF THE GORDON PERSONAL PROFILE AS OBTAINED BROM
THE THIRTY-FIVE GRADUATE STUDENTS
Percentile Male Percentile Female
Scores Number Per cent Number Per cent Number Perceni
92 1 5.55 96 1 5.88
85 2 11.11 95 1 5.88
81 2 11.11 93 1 5.88
75 3 16.66 90 2 11.75
69 1 5.55 85 1 5.88
56 1 5.55 Bk 1 5.88
h9 1 5.55 81 3 17.6U
kl 2 11.11 65 1 5.88
3h 1 5.55 U7 2 11.75
29 1 5.55 Uo 1' 5.88
28 1 5.55 3k 1 5.88
23 1 5.55 28 2 11.75
19 1 5.55








DISTRIBUTION Off THE PERCENTILE SCORES ON THE EMOTIONAL STABILITI
Component of the cordon personal profiie obtained from thirty-
five CHADUATE STUDENTS
Percentile Male Percentile Female
Scores Number Per cent Scores Number Percent
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••• ^
1 5.55 95 1 5.88
85 1 5.55 81 1 5.88
79 1 5.55 79 1 5.88
72 1 5.55 75 2 11.75
61; h 22.20 70 2 11.75
56 2 11.10 65 2 11.75
i;9 2 11.10 56 1 5.88
h3 1 5.55 51; 1 5.88
37 1 5.55 1;9 2 11.75
31; 1 5,55 38 1 5.88
33 1 5.55 37 1 5.88
32 1 5.55 33 2 11.75
21; 1 5.55











DBTRIBUTION OF THE PERCENTILE SCORES ON THE SOCIABILITY
COMPONENT OF THE GORDON PERSONAL PROFILE AS OBTAINED
BROM THE THIRTY-FIVE GRADUATE STUDENTS
Percentile Male Percentile Female
Scores Nimber Per cent Number Per ceni
88 1 5.55 88 1 5.88
81i 1 5.55 79 1 5.88
79 1 5.55 7U 1 5.88
73 2 11.10 73 1 5.88
6l 1 5.55 68 1 5.88
56 1 5.55 56 2 11.75
53 1 5.55 53 1 5.88
k9 1 5.55 li3 1 5.88
ko u 22.20 Uo 1 11.75
35 1 5.55 3U 1 5.88
30 2 11.10 31 1 5.88
26 1 5.55 30 1 5.88
13 1 5.55 26 1 5.88
22 2
. n.75






Differences Between the Male and Female Eespondents on Ascendancy»
Responsibility, Emotional Stability and Sociability*- - The signi¬
ficant data pertaining to the differences between the male and female
students are presented as follows:
Ascendancy - The mean for the male group was ^6, while the
mean for the female group was $1, with a range of 6l and (hy
respectively. The two groups showed a difference in the mean
of a common standard deviation of 19*05» and a commora stan¬
dard error of the difference was 6.56. The resultant "t” of
•76 was not significant at the *01 level of confidence, with
2.58 as the index for the critical ratio*
Responsibility - The mean for the male group was 58, while the
mean for the female group was 69, with a range of 73 and 68,
respectively. The two groups showed a difference in the mean
of U, a common standard deviation of 2U*67 and a common stand¬
ard error of the difference was 8.32. The resultant “t^ of I.36
was not significant at the .ol level of confidence, with 2.58
as the index for the critical ratio.
Emotional Stability - The mean for the male group was 55* while
the mean for the female group was 60, with a range of 65 and
62 respectively. The two groups showed a difference in the mean
of 5^ a common standard deviation of 19.18, and a common standard
error of the mean of 6.1*8. The resultant •’t" of .78 was not
significant at the .01 per cent confidence level with the
established index
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Sociability - The mean for the male group was $1 while the
mean for the female group was U6, with a range of 75 and 66,
respectively* The two groups showed a difference in the mean
of 5j a common standard deviation of 20*80, and a common standard
error of the difference of 7»03» The resultant '*t“ of *59 was
not significant at the *01 per cent level of confidence with
2*58 as the index for the critical ratio*
Analysis of Basic Data Frcaa The Gordon Personal Profile
Introductory Statement* - -This section of the study will present
the analysis of -Uie quantitative measures of ihe data obtained from
the Gordon Personal Profile as adminstered by the Male and Female
Respondents* Percentile equivalents and statistical measures which
are basic to the analysis: central tendency, variability, and relia¬
bility are presented in Figures 3 and U, and Tables 20 through 23*
Profile Chart - The profile chart is constructed witti one
standard deviation equal to two thirds of an inch and with the per¬
centile points spaced in terns of equal standard score \mits rather
than of equal standard score percentile units* This takes accotmt
of the fact that in traits which are normally distributed, small
variations around theaverage are much more common and less significant
than variations of the same magnitude at the extremes. The scale in
the profile is designed to give a truer representation of the relative
degree of variation indicated fty the various average percentile scares
than would be obtained if the percentiles were spaced at equal distance*
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The profile is divided into five levels of equal standard score
mgnitu-s by the horizontal lines draim across it at the Tthj 31st,
69th and 93rd percentile points -which is a -widely used classifica¬
tion scheme* Level I, which can be considered Very High, includes
the higher 7 per cent; Level II, High, the next 21* per cent,; Level
III, Average, the middle 38 per cent; Level IV, Low, the next per
cent; and Level V, Very Low-, the lowest 7 per cent.
Profile Chart of the Seventeen Female Graduate Studen-bs
The mean percentile score for Ascendancy was 51* One of the
measured -traits,Responsibility, the mean score for this group was 69
indicating a slight increase over the mean score for Ascendancy. The
mean score (percentile) on Emotional S-bability was 60. The mean
percentile score on the measured -trait. Sociability was 1*6, the lowest
mean percentile score repor-ted for the female group. The -to-tal female
group fell within -the -third level or the middle 38 per cent, which
is considered average when congjared with the s-bandardizing group of
females.
Profile Chart of The Seven-been Male Graduate Students
The mean percentile score on Ascendancy was 56. The measured
■trait. Responsibility, indica-bed a mean score of 58, indicating a
slightly higher score, than on Ascendancy. The mean score on Emotional
S-lability was 55* the mean score of Sociability was 5l* The to-bal
group of male students fell within the third level or the middle
38 per cent when compared with -the s-bandirdizing male group.
Summary? - The Profiles for both groups seem to indica-be that
the male group average percentile score was slightly higher on -two
factors thanihe average female percentile score on the same traits,
however, both groups fell within the third level or middle 38 per
cent which was considered average. On the measures trait. Responsi¬
bility, the female average percentile score was slightly higher than
the average male percentile score on the same trait, althou^ both
groupsfell -within the third level or middle 38 per cent, which was
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average • The neastired trait, Emotional Stability, indicated by the
average percentile score, that the female average percentile score
was higher than the male graduate student on the same trait, however,
both groups fell within the third level or middle 38 per cent which
was average* The average percentile score on Sociability for the
male group exceeded that of the average percentile score for the female
group giving a slight margin. Again, both groups fell within the third
level of middle 38 per cent which was average when conopared with the
norm*
CHAPTER ni
SUmCARI, CONCLUSIONS, IMPLICATIONS AND RECOMMENDATIONS
In'tyQduc'tlon««» - The problem involved in this study evolved
from what appeared to have been difficulties that encouraged lack of
persistence on the part of a representative number of graduate stu¬
dents in completing the requirements for an advanced degree from the
School of Education at Atlanta University*
The situation was further complexed when we thing of the
numerous advances being made in science, technology and in the area
of human relations that would seemly instill a greater desire on
the part of the learner to prepare for professional leadership in his
field* Although a number of concessions have been provided to en¬
courage the student toward graduation, a mounting number of inactive
students, still exist* The writer then sought for an intermediary
term that would connect this seemly odd behavior with conditions
known to follow from processes supposed to be operative* The notion
that there might be some factors peculiar to inactive graduate studdnt
prevailed*
An inspection of the literature indicated that a number of
factors inherent in the personal, social and professional lives of
the learner, when analysed, mi^t reveal pertinent information that
may be associated with the incident of lack of persistence*
Good and others have inferred that when our experiences tell us
a given phenomenon follows regularly upon the appearance of certain
other phenomenon, we may conclude that the former is connected with
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the latter by some sort of relationship and ire farm an hypothesis
concerning this relationship.^
The emerging problem addi^ssed itself to the following ques¬
tions:
1. What are some of the social, personal, and professional
characteristics of graduate students who wiilidi^w fi*om
Atlanta University’s School of Education?
2. Are there significant differences between the Male g
Graduate Student and the Female Graduate Student when
compared with the Norms on certain selected traits
that have been found to be important in determining
the adjustment of individuals in educational situations?
Statement of the Problem and Procedural Steps.- - The problem
involved in this study was to ascertain and analyze certain data
pertaining to students who withdrew after acquiring at least 20
hours of graduate credit and to determine the extent to which they
were Ascendant, Responsible, Emotionally Stable and Sociable as
possible indications for withdrawing from the School of Education,
1950-1960.
Inherent in the problem were the following prime purposes:
1. To determine the present occupational cr professional
activities of the subjects.
2. To determine where the subjects were born and where
geogrpphically are they presently located.
3. To ascertain the subjects present chronological ages.
U.
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k» To determine the occupational pursuits of the subjects
To determine the number of subjects of this who have
done graduate work at some other institution
6* To determine the present marital status of the subjects
7* To identify the political parties with which the subjects
are associated*
8* To determine the chronological ages of the subjects when
they enrolled for graduate work at Atlanta University
9* To determine the religious denominations of the subjects
10* To ascertain the nuniber and per cent of subjects who
have obtained advanced degrees from some other graduate
school
11. To identify the social, fraternal, learned, professional
and community organizations in which the subjects hold
mem|;ership
12. To determine how the subjects evaluated the educational
experiences acquired while enrolled at Atlanta University
13. To determine the nimber of subjects who comten^jlate
coirpleting all of the requirements for graduation at
Atlanta University
14. To discovo: scmie of the reasons offered by the subjects for
withdrawing from Atlai ta University
15* To note the average n\3mber of children in the subjects
family
16 To determine the aumber of activities the subjects partici-
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pated in iriiile attending Atlanta Ifaiversity*
17. T® determine the Vocational Preferance among the subjects
18. To determine to what extent the subjects were responsible,
emotionally stable^ sociable and ascendant.
19. To determine the significant difference, if any, between
Ascendancy for the female respondent and the male
respondent
20. To determine the significant difference, if any, between
the percentile score on Sociability for the female re¬
spondent and the male respondent
23. To formulate implications, and conclusions which may result
from the analysis and interpretation ©f the data of this
study.
The Instruments.- - The instruments used in this research were:
(a) The Questionnaire, (b) The Gordon Personal Profile and (c) Graduate
Students Records on File in the Office of the Registrar.
Summary of Pertinent Literature.—En5)hasis was placed on the fol¬
lowing principles in the literature cited in this study.
1. The largest number of Master's degrees are conferred upon
teachers.
2. The classroom teacher in many instances, furnished the leader
ship for professional training, recognition, and status
3. There are certain vestiges which place the teacher in a
position of quite strong prestige, status, and consequently,
authoritative postures
k» There are environic factors which prohibit creative out-
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put of Negroes, namely, economic factors, climate factors,
contact factors, and ihe factor of racial prejudice
5* The chief problem of the Negro College arise out of the
fact that its students are draim from culturally disadvan¬
taged and low economic region
6. Most of the Negro students of higher education are drawn
from the South
?• The teaching profession draws the largest number of
graduates
8. Lack of funds, low scholarship, contemplated marriage,
ill health, and loss of interest were reported as major
contributing factors for withdrawals
9« Negro students come from homes^ low socio-economic level
10. Negro students for the mo^ part supplement idiatever as¬
sistance they receive from home by contributing to their
own self-support
11. More men than women are married in the general population
12. Bspenditures are higher in privately controlled institu¬
tions than in publicly controlled institutions
13. Students who are both dependent and responsible tend to
continue their education
li^. Students who are dependent and irresponsible tend to
withdraw from school
15. There are no institutional differences in the economic
levels of students
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Summary of Findings« The summary of the data pertinent
to this research is presented under the following captions:
!• Data from Records on File
2* Data Arom the Questioimalre
3* Data from the Gordon Personal Profile
Records on File in the Office of the Registrar
(Tables 1 throu^ 3 and
Figure 1)
Initial Age Upon Enrolling
The line graph on initial age indicated the mean age for
the male student group to 30 years and the mean age for the female
to be ?8 years*
Cities and State (P^ce of Birth)
There were 23 cities and 6 states represented in the saD?>le*
Two of the cities represented one Northern State while ther
remaining 21 cities were to ye found in southern states*
Undergradxiate Study
The graduate students attended fifteen different undergraduate
colleges, all of which were located in the South. There wei^ 10
privately controlled colleges and 5 state own colleges.
Scholastic Averages
There were 17*lii per cent of the graduates who earned the
average grade of "A", 77*11 per cent earned the average grade of
*'B*’ while only 5*11 per cent earned the average grade of ”c"*
It is reasonable to assume that low scholarship was not the major
contributing factor toward lack of persistence.
Data Obtained From the (^estionnaire
(Tables k throtigh 19 and Figure 2)
Present Geographic Location
The subjects were found to be located in 13 cities and 5
states* One of the respondents was sering in the Armed Forces
in afcreign country*
Attendance at Other Institutions
Thirty-three per cent of the graduate students gained
educational esspereinces at eleven institutions of higher
learning other than Atlanta University*
Earned Degrees From Other Graduate Schools
There were indications that about 18 per cent or 6 of
the respondents earned degrees at some other institution of
higher learning. New York University graduated 3 or about 9
per cent of the withdrawals from the random sample involved
in this study.
Line Graph of Present Ages of Sub.jects
The line graph of the present ages of the gpraduate students
involved in this study indicated that the range of age for the
total to be 28 to 60 while the mean age for the nale group was
between lil and kSi the mean for the female group was between
36 and hS years*
Religious Affiliations
The table indicated that 17 or about 1+8*51 per cent of
therrespondent were Baptists, while 13 or about 37*11 per cent were
Methodists. Three or per cent were Episcopalians. Only
1 or 2.92 per cent were Catholic.
Social, Community, and Fraternal Organizations
These data indicated that 17 or 1+8 per cent of the respondents
worked with some phase of the community chest, 10 or 11 per cent
belonged to some charitable organizationj 1+ or 11 per cent be¬
longed to sororities and 10 or 28 per cent had affiliation with
some fraternal group* At least 20 teachers belonged to local
state, and national teachers organizations.
Occupational or Professional Activities
Of the 35 subjects involved in this study 27 or 77*1+
per cent of the group were teachersj 2.8 per cent were principals
and 2.8 per cent served in the capacity of supervisor; while
3 or 8.5 per cent were ministers, 2 or 5*7 per cent were in the




Eleven fraternities and sororities memberships were held among
the graduate students group* Delta Sigma Theta claimed 3 or 9 por
cent of the females and Zeta Phi Beta fellomed with 1 or 3 per cent*
Indication of meidbership in fraternities revealed that 3 or 9 per
cent of the males were mecibers of Phi Beta Sigma while 2 cr 6 per
cent had membership in Alpha Phi Alpha Fraternity*
Political Affiliations
The Democratic Party was the most preferred political affiliation
with 26 or 7U*29 per cent of the total group of graduate students
indicating this party as their choice* There were 3 or 8*57 per cent
of the graduate students idio indicated membership or affiliation in
the Republican Party* Six or 17*1^ per cent preferred to be classed
as "Independent"*
Vocational Status of the Fathers
The data obtained on the vocational status of the fathers of the
subjects indicated that 5 or Ui*20 per cent of the fathers were
ministers, 7 or 20 per cent were farmers, 8 or 22*8 per cent were
janitors or day laborers, while the remaining 15 or 23 per cent held
such occupations as: Insurance Agent, letter Carrier, Plumber, Shoe
Repair, Shipping Clerk, Blacksmith, Carpenter, Brick Mason, Tailor,
Coal Dealer, and Contractor* It is interesting to note that at
least one or 2*8 per cent of the total group included an Editor*
Vocational Status of the Mothers
The mothers' of the subjects involved in this study indicated a
preference to the task of "Homemaking" as 17 or U7*ll; per cent of them
were found in this category* There were 8 or 23*60 per cent in the
teaching profession; 5 or 1U*28 per cent were in domestic service,
while the remaining 5 or about 111*28 per cent were engaged in seam¬
stress, designer, organist and farming*
Marital Status
Facts were revealed that indicated 15 or 83*U5 per cent of the
male group were married, 1 or 5*55 per cent was single, 1 or 5«55
per cent was divorced, and 1 cr 5«55 per cent was separated* In¬
dications among the female group found 7 or lil*!! per cent married,
7 or Ul*ll per cent single, 2 or 11*76 per cent were divorced, and
1 or 5»88 per cent was separated* These data are in agreement with
other studies which indicated that more men than women are married*
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Number of Ch11rtT»<»n
There -were a total of i^O children among the total group of grad¬
uate students involved in this study indicating a little more than
one child per student* The low birth rate among students employed
in the fi41d of education is apparent here*
Evaluatiwi of Educational Experiences
The respondents indicated their evaluation of educational
experiences while attending Atlanta University as follows s 17 or I4.8
per cent rated their experiences as “Good”; 15 or U3 per cent rated
their experiences as “Excellent”; 3 er about 9 per cent indicated
their educational experiences as “Fair”*
Indication of Returning to Atlanta University
At least 9 or 50.00 per cent of the male group indicated that
they planned to return to Atlanta Ibiiversity^ while @ or U5*U5 per
cent indicated that they would not return and 1 or 5 *55 per cent
was undecided* Eleven or 6iU*72 per cent of the female group indi¬
cated that they planned to return while 6 or 35*28 per cent indicated
that they would not return* This would seem to indicate that of the
total group, 20 or 57*li* per cent would like to return or mere than
half of the withdrawal group consider themselves as being tenpcrarily
withdrawn*
School-Connected Reasons for Withdrawing
The most prevalent reason offered in this category was “Change
in Curricular interest” with 3 cr about 9 per cent of the respondents*
The remaining respond^ts who responded to this question indicated that
lack of rapport with advisor or insufficient time with advisers
CiMitributed toward their reasons for withdrawing* There were 3 or
about 9 per cent who gave such indications* Only 1 dr 3 per cent
indicated withdrawing due to failure in academic areas*
Non-School-Coameeted Reasons for Withdrawing
Instifficient finance constituted the largest single reason offered
by the respondents with 10 or 28*55 per cent giving this reason* There
were 6 or about 17*lU per cent, who indicated illness or poor health
as their reason* Five or about m*28 per cent indicated that lack of
time to devote to study was their main reason for withdrawing*
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(Data Obtained from the Profile)
Tables 20 tbroagh 23
Differences Betireen the Hale and Female Respondents on Ascendancy^
Responsibility. Emotional Stabilltyt and Sociability.-' - The signi¬
ficant data pertaining to the difference betireen the male and female
students are presented as follows:
Ascendancy - The mean for the male group was 56, idiile the mean
i'or the female group was 5l> with a range of 6l and 6U, respec¬
tively* The groups showed a difference in the mean of 5> a
common standard deviation of 19*05, and a common standard error
of the difference was 6*56* The resultant "t” of *76 was not
significant at the *01 per cent level of confidence, with 2*58
as the index for the critical ratio*
Responsibility - The mean for the male group was 58, idiile the
mean for the female group was 6?, with a range of 73 and 68,
respectively* The two groups showed a difference in the mean
of 11, a common standard deviation of 2U*67 and a commcHi stand¬
ard error of the difference was 8*32* The resultant ”t** of
1*36 was not significant at the *01 level of confidence, with
2*58 as the index for the critical ratio.
Emotional Stability - The mean for the male group was 55, while
the mean for the female group was 60, with a range of 65 and
62 respectively* The two groups shovred a difference in the
mean of 5» a common standard deviation of 19*18, and a common
standard error of the mean of 6.U8. The resultant ’’t" of *78
was not significant at the *01 per cent level of confidence level
with the established index*
Sociability - The mean for the male group was 51 while the mean
for the female group was 1^6, with a range of 75 and 66, respec¬
tively* The two groups showed a difference in the mean of 5,
a common standard deviation of 20*80, and a common standard
error of the difference of 7*03* The resultant "t* of *59
was not significant at the *01 per cent level of confidence
with 2*58 as the index for the critical ratio.
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Conclusions»■» — The findings of this study seem to TraiTant
the following conclusions:
1* The male and female students who were subjects of this
study were manifesting "traits” that were of equal cr
similar competence*
2* The male and female students, who were subjects of this
study, were as a group, manifesting normal tendencies
with respect to the measured traits.
3* There was a tendency for more than $0 per cent to indicate
that they would return to Atlanta University.
Ijaplication* The analysis and interpretation of the data
in this research apE»ar to justify the following Implication:
1. The inference that "withdrawals" from Institutions of
higher learning constitutes a mounting waste of poten¬
tial education resources is supported by the fact that
more than half of the subjects in this study were making
satisfactory grades when they withdrew.
Recwnmendations.- - The interpretation of the findings together
with conclusions, and implication suggest the following recommendations.
1. The School might explore further the extent to which the
problem confronting tiie withdrawals of this study was
motivated by lower level of aspiration*
2* The School might explore the extent to which students have
been victimized by undesirable behavior, manifested by the
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The enclosed material is a part of a research project
being conducted by Milton Hill, a student at Atlanta University*
This project is under the advisement of Dr* L* £* Boyd
and Dr* P* I* Clifford*
I would count it a personal favor if you would execute
the instruments and return the same to me in the same envelope,
tising the postage and address label enclosed*
You should be pleased to know that you were selected on
the basis of your records here at Atlanta University*




A STUDY OF SELECTED FORMER STUDENTS OF
ATLANTA UNIVERSITY
A QUESTIONNAIRE
DIRECTIONS: Please attempt to ainswer each of the questions below.
Written responses have been reduced to a minimum so as
to make it easy for you to reply to the items.
1. Name
_________________________ Sex (Encircle one) Male Female
2. Date of Birth Place of Birth
3* Present Address: Street ’ P. 0. Box
4. R. F« D.
_____ Box # _____ City or Town ________________________
5» State your present occupation or profession ___________________
6. What is your present marital status? Check one.
Married ( ) Single ( ) Divorced ( ) Separated ( )
7. What is your political affiliation? Check one.
a. Republican ( ) d. Communist ( )
b. Democratic ( ) e. Socialist ( )
c. Progressive ( ) f. State Rights ( )
g. Other
(Specify)
8. To which religious denominations are you affiliated? Check one.
a. The Fedearl Council Of Churches ( )
b. National Council of Y. W. C. A. ( )
c. Methodist ( )
d. Baptist ( )
e. Presbyterian ( )
f. Lutheran ( )
g. Episcopalian ( )
h. Catholic ( )
i. Others ( )9.To which social organization are you affiliated? Check them in
the list below.
a. Sororities or Fraternities ( )
b. Y. M. C. A. or Y. W. C. A. ( )
c. Health Clinic ( )
d. Urban League ( )
e. Others
-2-
10. To which community organizations are you affiliated? Check them
in the list below.
a. Community Chest ( )
b. Safety Council ( )
c. Civilian Defense ( )
d. State Charity Organization( )
e. Others
.
11. To what learned or professional organization do you belong?
Check them in the list below
a. Iota Phi Lambda
b. Sigma Xi
c. Phi Beta Kappa
d. Phi Delta Kappa
e. Beta Kappa Chi12.Are you a member of any of the
below? Check appropriate one.
Fraternity
a. Phi Beta Kappa ( )
b. Alpha Phi Alpha ( )
c. Omega Psi Phi ( )




fraternities or sororities listed
Sorority
a. Zeta Phi Beta ( )
b. Alpha Kappa Alpha ( )
c. Delta Sigma Theta ( )
d. Sigma Gamma Hho ( )
e. Others
(Specify)
13» Have you done graduate work at some other institution(s)? If your
answer is yesi list the institution(s) below.
14. Have you received a degree beyond the Bachelor degree?
( ) Yes ( ) No
15» If your answer to number fourteen is yes, list degree(s) and
names of institutions awarding degree(s).
, Have you been carried in any biographical directory?
( ) Yes ( ) No
16
3-
17. If the answer to number l6 was yes, then check each one in which












American Association of University Professors Bulletin
Directory of the American Psychology Association
Leaders in Education
Who's Who Among North American Authors
Who's Who in Colored America
Who's Who in America
Who's New and Why
Phi Delta Kappa Directory
Who's Who in America Education
NEA Handbook
(Specify)
(specify)18.What was the vocational status (occupation) of your parents?
Mother
______________________
Father19.What are some of the school-connected reasons for withdrawing





5.20.What are some of the non-school-connected reasons for withdrawing





5.21.Do you plan to return and complete all of the requirements for
graduation at Atlanta University? ( ) Yes ( ) No
2 2. How many children do you have? Number
____________
-4-







24. 1/Vhat creative output and research did you do before enrolling for






25. How do you evaluate the educational experiences received while a
student at Atlanta University? Check one.
Excellent ( ) Good ( ) Fair ( ) Poor ( )








27* Were you given assistance in selecting a course of study at
Atlanta University? ( ) Yes ( ) No
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General Characteristics
The Gordon Personal Profile gives quick, reliable meas¬
ures of five aspects of personality which are espe¬
cially significant in the daily functioning of the normal
person — Ascendancy (A), Responsibility {R), Emo¬
tional Stability (E), Sociability (>S), and Total or over¬
all self-evaluation (IT). The first four of these represent
relatively independent, psychologically meaningful fac¬
tors which have been found to be important in deter¬
mining the adjustment of the individual in many social,
educational, and industrial situations.^
The principal attributes of the Gordon Personal
Profile result from the utilization in its development
of the factor-analysis approach and the “forced-choice”
technique.® The test itself consists of 18 sets of four
descriptive phrases, called “tetrads.” Each of the
four factors (ARES) is represented by one of the
phrases in each tetrad. Each tetrad includes two
phrases, or items, that are of equally high average
* The opinions expressed in this Manual are those of the author
and are in no way official, nor are they to be construed as repre¬
senting those of the U. S. Navy.
’ In the discussion, the terms “factor,” “trait,” and “scale”
will be used primarily with reference to A, R, E, and S. The fifth
aspect, T, though directly derived from the first four scores, has
been found to have value in its own right. For complete defini¬
tions of each see pages 5-6.
’ The term “forced-choice” has been used to refer to practically
any measurement situation in which the individual is required to
make a choice from a set of alternatives. The term is restricted
here to measurement situations in which the alternatives have
been matched both for equality of preference value and for differ¬
ential discriminating ability in a specified situation.
preference value * (that is, are considered to be equally
complimentary by typical individuals) and two items
that are of equally low average preference value, or
equally uncomplimentary.
The respondent is asked to mark one item in each
tetrad as being most like himself and one item as being
least like himself. Thus, through the forced-choice
technique, even individuals who are out to “beat”
the test are forced to make what, in effect, are rankings
within each set of four items, and cannot respond
favorably to all items, as may be done in the conven¬
tional self-report inventory. For such individuals, the
forced-choice technique should produce higher validities
than the inventory approach. The honest or con¬
scientious respondent may still select appropriate com¬
plimentary or uncomplimentary alternatives by the
forced-choice method.
In general, if two items have the same average pref¬
erence values or are equally complimentary from the
point of view of the group, individuals to whom one
of the items is more applicable usually will tend to
perceive that item as more complimentary. Thus, if
an individual who is motivated to make only socially
acceptable responses is forced to select one of the items
as being most like himself, he will select the item that
he perceives to be the more complimentary, which
will tend to be the item that is more like himself. Con¬
versely, if he is presented with two items that are
equally uncomplimentary for the group and is forced
to select one as least like himself, he will tend to perceive
the item that is more like himself as the less uncompli¬
mentary, and will thus tend to select the item that is
least like himself as his “least” selection.
In some instances, discriminations between alterna¬
tives may be so small for a respondent that when he
tries to make a choice he may resort to guessing.
Even in these instances, some validity may be expected
from these guessed choices, both where these choices
are perceived as being equally complimentary or un¬
complimentary by a person trying to “beat” the test,
and where they are perceived as being equally appli¬
cable or inapplicable by persons trying to answer the
test conscientiously. Such expectation is based on
’ The preference value of an item is a measure of the extent to
which people in general tend to rate themselves “high” or “low”
on the characteristic described in that item.
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evidence from psychological experiments which have
shown that guessed subliminal discriminations are not
distributed in a chance manner, but fall in the direction
of the true value.
The present form of the Personal Profile has resulted
from extensive factor analytic and validation studies,
performed on large groups from all major geographic
areas of this country, including students in both high
school and college, psychiatric patients, and employed
adults. The individual items have demonstrated
significant correlations with a number of external
criteria, high correlations with the total score for the
scale to which they belong, and relatively low correla¬
tion with the other scales. The scales themselves have
repeatedly demonstrated relatively high validity against
various external criteria. The pattern of intercorrela¬
tions among these scale scores parallels closely the
pattern of intercorrelations among independent criteria
ratings on the same factors.*
The Gordon Personal Profile is unusually efficient and
practical, in terms of the time required for administer¬
ing, scoring, and interpretation, as well as in terms of
the validities of the measures suelded. It is self-
administering. Individuals normally complete the
test in from 7 to 15 minutes. The scores are readily
obtained by counting the responses visible through
stencil-type hand-scoring keys and finding the algebraic
sum of plus-one or minus-one responses for each scale.
The algebraic sum of these four trait scores (ARES)
gives the Total score. The possible range of scores is
from —18 through -f-18 for the trait scores, and from
—36 through -|-36 for the Total score.
Directions for Administering
The Gordon Personal Profile is self-administering.
The simple directions required are given in full on the
title page. It usually will be desirable to point out to
the respondent the advantages to him of obtaining a
precise description of significant aspects of his person¬
ality and that this can result only if the responses are
made as conscientiously as possible.
In group administration, the respondents should read
the directions on the title page of their booklets silently,
while the examiner reads them aloud. During the
first few minutes of testing, it is advisable for the ex¬
aminer to check to make sure that each respondent is
marking only one “least” and one “most” choice for
each set of alternatives. Collecting test booklets as
they are completed will tend to speed up slow respond¬
ents and will minimize opportunity for changing re¬
sponses after the test has been completed.
In administering the Profile to an individual, the
respondent may be given the booklet, instructed to
‘ These summary statements are based on data presented in
greater detail on pages 9-16 and in the cited references.
fill in the blanks, read the directions, and begin. The
examiner should check to determine that the instruc¬
tions are understood and that only one “most” and
one “least” choice are being made for each set of
alternatives.
There is no time limit. It has been found that almost
all individuals complete the Profile in from 7 to 15
minutes.
Directions for Scoring
The score for each trait is obtained rapidly and
accurately by means of a perforated stencil Scoring Key.
A copy of the Key is included with each package of tests.
The Key is divided into four sections, one for each trait.
The responses which have a weight of — 1 for a given
scale are visible through the boxed-in holes in the Key
for that scale; those which have a weight of -1-1 are
visible through the plain holes; i.e., those not enclosed
by a small black box. This procedure automatically
assigns a weight of zero to all responses for the items
of other scales and for unmarked items.
1. Cut the Scoring Key along the dotted lines at the
bottoip of the Key. The resulting foim windows are
so arranged that the space for recording each of the
scale scores is exposed when the stencils for the respec¬
tive scales are successively positioned on the test
booklet.
2. Scan the answers on each test booklet to de¬
termine whether there are sets of items which have
been omitted or in which more than one “M” or one
“L” has been marked. If two “M’s” or two “L’s”
are marked or both are omitted for more than one set of
alternatives, the paper should be eliminated and the
respondent given more detailed instructions before he
retakes the Profile.^ In conjunction with the scanning
operation each test booklet should be either unfolded
and stacked open or reverse-folded so that the answer
spaces are on the outside.
3. Place the Scoring Key over the opened test
booklet so that both top and bottom edges of the two
coincide. At the top center of the Ascendancy key
the —should be over the small crossbar at the
top of the answer spaces so that the cross is completed.
thus At the bottom of the Ascendancy key
the arrow should point directly at the A on the test
booklet, the edges of the window should coincide with
the lines forming the top and left side of the A record
boxes, and the four horizontal lines should be approxi-
‘ Where as many as two tetrads have been mismarked or
omitted, and where it is not possible to readminister the Profile,
the resultant scores may be used as approximation scores for the
individual.
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naately continuous with the corresponding lines of the
record box. If necessary, adjust the Key with a slight
rotary motion, so that these index points are positioned
properly and the answer spaces on the test booklet
show through the openings on the Scoring Key. Both
columns of answer spaces (A and B) are scored at one
imposition of the Key.
*4. Count the marks visible through the plain holes
(+), and record the number obtained in the portion of
the A record box which is beside the label "No. O’s
(+)” on the Key.
*5. Count the marks Visible through the boxed-in
holes (^), and record in the portion of the A record
box which is beside the label “No. Q’s (-)” on the
Key. I
*6. Compute and record the difference between these
two numbers (their algebraic sum) as the Ascendancy
score, giving it the sign of the greater number. For
example, "+4” and “—9” gives a score of “—5.”
If, for a given scale, more response marks are visible
through the boxed-in holes than through the plain
holes, the score for that scale will be a minus score.
The scdre for any one scale may range from —18 through
-|-18.
7. Slide the Scoring Key approximately two inches
to the left so that the Responsibility Key is properly
positioned over the answer spaces.* The guide crossbar
should he adjusted at the top of the R Key, and the
R scord box on the test booklet should coincide with
the edges of the window at the bottom of the R Key.
8. Repeat preceding steps 4, 5, and 6* and record
the Responsibility score; slide the Key to the left again
and obtain the Emotional Stability score; then similarly
obtain the Sociability score.
9. Add algebraically the scores for the four traits
(ARES) to obtain the Total (T) score. (The plus
scores may be added together, the minus scores added
together, and the difference recorded as the Total score.)
This Total score should always be an even number and
should not be less than —36 or more than -|-36.10.If steps 4, 5, and 6 are used, as a check add the
“
-h ” scores for all four traits and record in the “ -f-T”
box. Similarly, add the “ — ” scores and record in
the “ —T” box. The algebraic sum of these subtotals
should equal the T score. The absolute sum (ignoring
signs) of these subtotals should be exactly S6, if no
response was omitted by either the respondent or the
scorer. These simple checks will disclose the most
common scoring errors that may occur.
* Many scorers vill prefer to combine steps 4, 5, and 6 by (1)
mentally adding one point for each mark visible in a plain bole
(+). (2) I subtracting one point for each mark visible in a boxed-in
hole (—), and (3) recording only the final scale score. This pro¬
cedure will speed up scoring but does not include the automatic
checks for scoring accuracy.
»Some scorers may prefer to cut apart the Keys for the four
scales and score all of the papers for one scale at a time. This
procedure speeds up scoring when a number of tests are to be
scored at the same time.
311.Transfer the scores to the desired records; if to
the cover page, record each score just below the appropri¬
ate box at the bottom of the profile chart.
Conversion to Percentiles—Norms
The first step in preparing to interpret the re¬
spondent’s scores is the conversion of the obtained
scores to appropriate percentile equivalents or other
norms. If the local group is sufficiently large, local
norms usually should be determined. Pending pres¬
entation of more comprehensive norms, the pre¬
liminary norms presented in Tables 1 and 2 on page 4
may be used.’* Separate norms are given for collegemen
and college women. The percentile equivalent for any
given trait score is presented in the second through
the fifth columns. The percentile equivalent of any T
score is given in the last column. For example, accord¬
ing to Table 2, a college woman who has a score of 10 in
Responsibility has a percentile equivalent of 86, which
is to say that her score on this scale is exceeded by
only 14% of the college women in the norm group;
in other words, with respect to Responsibility, this
woman’s reported concept of herself places her above
about 86% of college women.
The percentile equivalent for each of the scores may
be read from the appropriate table and recorded on
the test booklet in the appropriate box at the bottom
of the profile chart. The group on which the norms are
based should always be indicated wherever the results
are recorded. The profile is completed by first making
a cross or circle on (or a short horizontal line across)
the stave for each trait at the level indicated by the
percentile, and then joining the points on the stave for
the four traits with dotted lines.* The point on the
T stave should not be connected with the others, in
order to emphasize the distinction between the meaning
of the percentiles for the T score and those for the trait
scores. An excellent procedure which depicts clearly
the differences among the factors, and the extent of the
deviations of the factors, is the use of a vertical colored
line to connect the plotted point on each stave with a
reference point. This reference point usually would be
the 50th percentile point on that stave, but for some
purposes it might well be the percentile equivalent of
the average score of individuals successful in a given
activity or some other appropriate point.
Note that the profile chart is constructed with one
standard deviation equal to two thirds of an inch and
with, the percentile points spaced in terms of equal
standard score units rather than of equal percentile
units. This takes account of the fact that in traits
‘ Additional normative data are being obtained for the Personal
Profile and will be incorporated in an early revision of this Manual.
Results currently available indicate that for preliminary interpreta¬
tion of scores of high school students and adults, the percentile
values for male and female college students may be meaningfully
used, particularly where the scores fall toward the extremes of the
distributions.
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TABLE 1. Tentative Percentile Norms for the
Gordon Personal Profile
COLLEGE MEir
{Norms based on 307 men from three Southwestern
and Western colleges; tested in 1952)
Percentile Values for Each Trait ‘
Trait
Score






18 — — 18 36 99+
17 99 + 99+ 99+ 99+ to 17 34 88
16 99 99 99 99 a
b
16 32 78
16 98 98 97 98 15 30 70
14 97 96 95 97 14 28 63
13 95 94 92 95 • 13 26 57
12 92 92 89 92 12 24 51
11 88 89 85 88
-Sf
11 22 47
10 84 85 79 84 s 10 20 42
9 79 81 72 79 9 18 38
8 73 75 64 73 • 8 16 35
7 66 69 56 66 7 14 31




6 53 56 43 53 0) 5 10 26
4 46 48 37 46 < 4 8 23
3 39 41 32 40 3 6 21
2 33 36 28 35 • 2 4 19
1 28 29 24 30 1 2 17
0 23 23 20 26
1
0 0 15
-1 19 19 17 22 h) -1 -2 14
-2 16 15 14 19 -2 -4 12
-3 12 12 11 16 -3 -6 11
-4 9 9 9 13 -4 -8 9
-5 7 7 7 11 -5 -10 8
-6 6 6 *5 9 -6 -12 7
-7 4 4 4 7 -7 -14 6
-8 3 3 3 5 o -8 -16 5
-9 2 2 2 4 b
-9 -18 4
-10 1 1 1 3 -10 -20 3
-11 1- 1- 1- 2 -11 -22 2
-12 — — — 1 -12 -24 1
-13 — — — 1- -13 -26 1-
Median 6.1 4.7 6.7 5.1 Median Score 24.0
‘Scores below those corresponding to the 1st percentile or those above
the 99th percentile values in the table respectively should be recorded
as 1— or 99+. (The latter values in the table indicate the 0.5% tails
of the distribution.)
which are normally distributed, small variations around
the average are much more common and less significant
than variations of the same magnitude at the extremes.
For instance, the real difference between the 90th and
95th percentiles is actually more significant than the
difference between the 50th and 60th percentiles, even
though the latter difference seems twice as large nu¬
merically (in terms of percentile points). The scale
in the profile is designed to give a truer representation of
the relative degree of variation indicated by the various
TABLE 2. Tentative Percentile Norms for the
Gordon Personal Profile
COLLEGE WOMEN
(Norms based on 223 women from three Southwesten
and Western colleges; tested in 1952)
Percentile Values for Each Trait
Trait
Score







18 _ 99+ 18 36 99
17 — 99+ 99+ 99 JSto 17 34 94
16 99+ 99 99 98 a 16 32 87
>*
15 99 98 98 97 15 30 81
14 98 97 96 95 14 28 75
13 97 95 94 93 13 26 69
12 95 93 92 91 12 24 64
11 93 90 89 88
'm
11 22 60
10 90 86 85 84 ffi 10 20 55
9 87 81 80 79 9 18 51
8 83 75 75 74 8 16 47
7 78 68 70 68 • 7 14 44
6 73 61 65 62 6 12 40
5 67 54 60 56 to 5 10 37
4 61 47 54 49 t-tOi 4 8 33
3 54 40 49 43 > 3 6 30
2 47 34 43 37 2 4 27
1 40 28 38 31 1 2 24
0 34 24 33 26 0 0 22
-1 29 20 28 22 -1 -2 19
-2 24 16 23 18 -2 -4 17
-3 19 13 20 15 a -3 -6 15
-4 15 10 16 13 -4 -8 13
-5 12 8 13 10 -5 -10 11
-6 9 6 10 8 • -6 -12 10
-7 6 5-! 8 6 -7 -14 8
-8 4 3 6 4- -8 -16 7
-9 3 2 4 3 -9 -18 6
-10 2 1 3 2 O -10 -20 5
1-:)
-11 1 1- 2 1 b -11 -22 4
-12 1- — 1 1- > -12 -24 3
-13 — — 1- — -13 -26 2
-14 — — — — -14 -28 1
-15 — — — — -15 -30 1
Median 3.0 4.9 3.7 4.6 Median Score 18.
percentile scores than would be obtained if the %
centiles were spaced at equal distances. The pro
is divided into five levels of equal standard sc
magnitude by the horizontal lines drawn across it
the 7th, 31st, 69th, and 93rd percentile points, a wid
used classification schemci Level I, which can be o
sidered as Very High, includes the higher 7% of
normative group; Level II, High, the next 24
Level III, Average, the middle 38%; Level IV,-L
the next 24%; and Level V, Very Low, the low
7%.
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Meaning of the Scales
One method of determining the general meaning of
the four personality traits measured by the Personal
Profile is by an inspection of the descriptive phrases
and the responses which receive positive and negative
weights for each scale.^ Individuals with high positive
scale scores have characterized themselves as being
more like the “ + ” weighted (typically complimentary)
responses; those with negative scores have char¬
acterized themselves as being more like the “ — ”
weighted (typically uncomplimentary) responses.
However, what each scale measiu’es is defined more
precisely in terms (1) of summary statements, verified
by extensive interviews with respondents and with
persons who know them well (teachers, counselors,
supervisors, and personnel officers); (2) of the items
with the most substantial factor loadings (correlations
with the indicated factor); and (3) of the external
criteria statements utilized during the development of
the Profile. These various kinds of information are
presented in summary form below.
A—Ascendancy
Those individuals who adopt an active role in group
situations, who are self-assured and assertive in re¬
lationships with others, and who tend to make in¬
dependent decisions, make high scores on this scale.
Those who play a passive role in the group, who would
rather observe than participate, who generally lack
self-confidence, who prefer to have others take the
lead, and who tend to be overly dependent on others
for advice, normally make low scores on this scale.
Following are typical descriptive items which have
appeared in all successive revisions of the Profile and
their correlations (factor loadings) with the A factor.
“takes the lead in group discussion” .73
“able to make important decisions without help” .60
“finds it easy to influence other people” .57
“lacking in self-assurance” —.45
“not too sure of own opinions” —.59
“prefers to let others take the lead in group activity” —.71
The highest scores on this scale were made by in¬
dividuals whom their associates characterized most
strongly as tending to take the lead in group dis¬
cussion; being self-assured; willing to defend their own
opinions; and exerting a strong positive influence on
others. The lowest scores were made by individuals
whom their associates nominated most frequently as
preferring to follow; to agree rather than argue; to
give in quite easily to others; and to be fairly readily
influenced by others.
1 Marking a bodclet in different colors to indicate the “ + ” and
“
— ” weighted responses for each scale may be found to be a useful
preliminary step.
R—Responsibility *
Those individuals who take responsibilities seriously,
who are able to stick to any job and get it done, who are
persevering and determined, score high on this scale.
Individuals who are unable to stick to tasks that do
not interest them, and in the extreme, who tend to be
flighty or irresponsible, usually make low scores on this
scale.
Typical descriptions ’ and their correlations with the
R factor are:
“sees a job through despite difficulties” .82
“thorough in any work undertaken” .80
“a persistent, steady worker” * .78
“a person who can be relied upon” .69
‘‘quite an unreliable person” —.73
“ doesn’t take responsibilities seriously ” — .73
“lacks a sense of responsibility” —.76
“cannot stick to the same task for long” —.80
Those individuals whom their associates nominated
most frequently as characteristically sticking to a job,
once begun; being persistent, steady workers; taking
responsibilities seriously; and being dependable, re¬
liable, and trustworthy, made the highest scores on
this scale. Those whom their colleagues characterized
most strongly as being easily led astray from the task
at hand; not taking responsibilities seriously; not
sticking to the same job for long; and not being
particularly dependable or reliable, made the lowest
scores.
E— Emotional Stability*
High scores on this scale characterize individuals
who are well-balanced, emotionally stable, and rela¬
tively free from anxiety and nervous tension. Low
scores are associated with excessive anxiety, tension,
hypersensitivity, and nervousness. Large negative
scores may indicate the traditional “neurotic.”
Typical descriptions and their correlations with the
E factor are:
“calm and easygoing in manner” .81
“free from worry or care” .72
“free from anxieties or tensions” .71
“finds it very easy to relax” * .64
“easily upset when things go wrong” —.75
“tends to be a rather nervous person” —.81
“acts somewhat jumpy and nervous” —.82
“seems to have a worrying nature” —.89
Individuals whom their colleagues most strongly
characterize as rarely, if ever, getting upset; being
free from any nervous tendencies; being very well-
balanced emotionally; and being calm and collected
2 In earlier publications this trait was called “Reliability” and“ Persistence.”
’ Items with asterisks are slightly modified in the final published
form.
* In earlier publications this trait was called “Hypersensitivity,absence of.”
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in manner, made the highest scores on this scale. In¬
dividuals whom their colleagues most strongly char¬
acterize as tending to get upset very easily; being
rather nervous; being not too well-balanced emo¬
tionally; and being somewhat inclined toward worry,
made the lowest scores on this scale.
S—Sociability
High S scores are made by individuals who like to be
with and work with people, who are gregarious and
sociable. Low scores reflect a lack of gregariousness,
restriction in social contacts, and in the extreme, an
avoidance of social relationships.
Following are typical items and their correlations
with the S factor.
“enjoys having lots of people around” .79
“a good mixer socially” .74
“finds it easy to make new acquaintances” .70
“finds it easy to be friendly with others” .56
“limits acquaintances to a select few” ♦ —.60
“lacks interest in joining group activities” —.63
“uninterested in mixing socially with people” * —.77
“not interested in being with other people” —.84
Individuals whom their colleagues most strongly
characterize as thoroughly enjoying the company of
people in general; usually eager to make new acquaint¬
ances; extremely fond of parties and social mixers;
and enjoying just being with people, made the highest
scores on this scale. Those most strongly characterized
as not caring for the company of most people; not
being particularly interested in meeting new people;
and, at most, having a few select friends or acquaint¬
ances, made the lowest scores on this scale.
T— Total Score
The Total score is derived directly from the number
of items that an individual has marked in a manner
favorable to himself. In fact, it is simply the total
number of favorable responses minus the total number
of unfavorable responses.
Very high T scores (+34 or +36) indicate that the
respondent has marked all, or practically all, of the
items in a manner generally considered to be compli¬
mentary to himself. This may result either from his
attempting to “beat” the test, or from his actually
perceiving himself in the manner characterized by
his responses. Since there is no way to determine
which is the case, the T scale should not be considered
to represent a “Lie” scale. Such scores probably
represent, for at least a good many respondents, both
the normal tendency of individuals to overrate them¬
selves on self-description tests of personality and their
actual self-evaluation. Conversely, any individuals
who, for one reason or another, tend to present them¬
selves in a less favorable or more critical light either
than their actual self-esteem or than their true status
would warrant will have unduly low Total scores.
Profiles associated with high T scores may be as valid
as those associated with moderate or low T scores.
Although the four scales correlate on the average about
.58 with the Total (largely as a result of each scale's
actual contribution to the Total), no relationship has
been found between T scores and particular profile
patterns. Individuals with relatively high T scores
may still have low scores on any of the scales and high
scores on the others. Also, avoidance of items in a
given scale will result automatically in a relatively
low score for that scale if the T score is high, and a
relatively high score on that scale if the T score is low.
While moderate and low T scores may indicate that
the respondent has marked the test conscientiously,
currently the principal value of the T score is in the
interpretation of very low T scores. Such scores re¬
sult from the individual’s marking a highly dispropor¬
tionate number of items in a manner unfavorable to
himself. This type of self-depreciation is associated
with strong functional feelings of inferiority, and has
been found to be indicative of poor personality adjust¬
ment. The basis of this interpretation of very low T
scores is principally empirical. In all developmental
work on the Profile (except on the first experimental
form) follow-up interviews or reports were obtained
for all individuals making very low Total scores. An
extremely high incidence was found among such in¬
dividuals of persons clearly problem cases in need of
counseling or therapy. These findings pointed to the
value of including the Total as a fifth score in the
Personal Profile.
Interpretation of the Scores
Interpretation of the Profile scores of an individual
usually will be in terms of his relative standing in some
appropriate general normative group. In such in¬
stances, the information desired will be the best
possible estimate of his probable “true” position on
each of the traits. In other instances, interpretation
of the trait scores of the individual will be in terms of
his own relative strengths— that is, whether he is
actually higher or lower in one trait than in another,
and the pattern of such differences. These two types
of interpretation of Profile scores will be discussed
separately.
First, the Personal Profile yields an indication of the
standing of an individual on each of the four traits
(ARE S), compared with those of other individuals
in the normative group. The ability of the Profile
to give measures of this sort has been demonstrated in
repeated validation studies. For example, the Profile
scores for a group of 118 college students were found to
correlate substantially (median of .54 uncorrected, or
.63 corrected for attenuation) with the objectively ex¬
pressed perception of the levels for these individuals
on each trait, by dormitory mates who had been living
with them for an entire school year. In fact, the scores
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obtained on an experimental form of the Profile cor¬
related higher with the above-mentioned criteria
before correction for attenuation (median of .54 for
both men and women) than did a carefully constructed
parallel inventory of the questionnaire type after
corrections for attenuation (median of .38 for men and
.49 for women) (7, pp. 410-411). Other studies on the
effectiveness of the Personal Profile in giving valid and
meaningful “normative” scores are presented on
pages 9-15.‘
In interpreting scales of the Profile for individual
use as discussed above, the 31st and 69th percentiles
may serve as cutting points for determining whether an
individual’s “true” score is below or above average on
a given trait. For the obtained scale reliabilities,
such an interpretation would be in error about one
time in thirty. A more conservative procedure woqld
be the use of the 25th and 75th percentiles as cutting
points, where such interpretations would be in error
less than one time in sixty. In general, the greater the
deviation of the individual’s score from the average,
the greater may be the confidence that the “true”
score lies in the indicated direction.
Second, the Personal Profile also yields a measure of
the relative strengths among the four traits for a given
individual. Within each set of four items, the re¬
spondent, in effect, assigns a weight of zero to two of
the items and a weight of plus or minus one to each of
the other items. The end result, for the seventy-two
items considered, is a profile indicative of the relative
selections made. Thus the Profile for a given respond¬
ent depicts the strength of the ARES traits relative
to^he^her three, as compared with the distribution
of these respective traits in the normative population.*
In interpreting differences among traits, for a given
individual it must be recognized that small differences
do not necessarily represent “true” differences. Thus,
individuals who are at the 44th percentile in Emotional
* A theoretical limitation of the Profile is its inability to yield
extremely high scores (in the neighborhood of +18) for a given
individual on all four scales simultaneously. The same is true of
extremely low scores (in the neighborhood of —18) on all four
scales. The arrangement of the test makes it impossible for the
sum of the scores for the four scales to be higher than +36, or
lower than —36. Fortunately, this does not constitute a practical
limitation in the Personal Profile, especially at the negative ex¬
treme. The high validity of the trait scores, inspection of the
distributions, and logical considerations all substantiate this con¬
clusion. Individuals whose “true” scores should deviate from
the average both in the same direction and so extremely in all four
scales are very rare indeed. Furthermore, even such rare individ¬
uals can be relatively high on all four scales. In fact, the more
important information for such individuals may be the inter¬
relationships among these traits, in terms of relative strength,
which the Profile will provide.
* That is to say, an individual’s percentile profile shows the
differences between his pattern and those of the normative group.
The profile depicts a respondent’s individual pattern— the order
of extent in his personality of each of the four traits relative to the
pattern in the normative group. Hence, the meaning of norms
based upon special groups would be quite different from that of
norms based upon a general population of students or adults.
Stability and the 57th percentile in Sociability cannot
be said to be dependably higher in Sociability than in
Emotional Stability. For comparisons of this type,
differences should not be considered significant unless
they are sizable— for example, where one trait score
is significantly below average and the other is above
average. Where one score is significantly below and
the other significantly above average, there can be
much greater confidence that the obtained difference
represents a “true” difference.
In the interpretations of Profile results for most
guidance, placement, and selection purposes, two
significant considerations are (1) the pattern of the
individual’s profile, in percentile terms, and (2) re¬
lationships between the individual’s profile and sig¬
nificant aspects of the profiles characteristic of success¬
ful individuals in the activity, curricula, or t3q)e of
work under consideration. In interpreting these per¬
centile profiles, it must be kept in mind that a high
percentile in a given trait shows specifically that this
trait is more pronounced for the given respondent than
it is for most people in the normative group.
Attention is called to the fact that agreement between
an individual’s profile and the typical profile for success¬
ful workers in a given occupation, or students in a
given curriculum, cannot be interpreted by itself as
indicating that the individual will succeed in that
activity. The Gordon Personal Profile provides an
indication of significant aspects of personality which
should be considered along with all other pertinent
abilities.
Interpretation for some personnel purposes may be
facilitated by placing on the respondent’s profile, in
different colors, the typical profile for employees in a
few pertinent occupations, or still better, if available,
the profiles for successful and possibly also unsuccessful
employees.
Interpretation for selection purposes is best made in
terms of local data.
Usually, individuals should interpret their own pro¬
files and use them in making future plans only with
professional help in individual or group-counseling
situations.
Interpretations of the individual’s personality in
terms of trait descriptions constitute only a first step
in the utilization of the results of any personality test.
The practical applicability of such interpretations for
educational and personnel purposes will be discussed
in the following sections.
Use for Educational Purposes
The easily obtained measures of five important
aspects of personality provided by the Gordon Personal
Profile will prove serviceable wherever valid measures
of these dimensions are desired. A pictme of students’
feelings in these significant areas should prove useful in
high schools and colleges for several purposes. In
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some instances, Personal Profile results may indicate
appropriate action to be taken, as in group screening.
In other instances, the results will serve as a valuable
adjunct to information obtained from tests or other
sources ^nd will enable the teacher of counselor to
help a student attain a better adjustment. Several
examples of the types of use to which the Profile may
be put are presented below.
1. Use for Screening
Acting on the assumption that “an ounce of preven¬
tion is worth a pound of cure,” many educational in¬
stitutions attempt to identify, or screen out for special
consideration, students who are either likely to become
“problem cases” or who may need special help to
attain effective adjustment.
When used for screening purposes, the E and S
scales and T score are of particular interest.
Very low > E scores may indicate emotional instabil¬
ity requiring the specialized attention of a counselor or
school psychologist.
Very low S scores are made by withdrawn indi¬
viduals who may lack the necessary social skills to
become part of the group. In other instances, isolate
behavior may stem from some deep-rooted emotional
problems. Identification of either of these types is
important for facilitation of the student’s adjustment
in the school community.
Students with very low T scores almost invariably
have been found sooner or later to come to the atten¬
tion of the principal or school psychologist as “prob¬
lem” cases.
The use of the Personal Profile for screening purposes
can help in the early identification of such students.
When considered in conjunction with other appropriate
information, this material will aid the counselor in
determining significant areas of weakness and strength
in the personality makeup of the new student. The
results enable the counselor to identify those students
whose personality patterns may lead them into aca¬
demic or social difficulties, and frequently will enable
him to take appropriate remedial steps.
V
2. Aid in Meeting Personal Needs of Students
Teachers interested in meeting the personal needs of
their students, or seeking to develop reasonably well-
rounded students, may use the Gordon Personal Profile
as one of their tools. For example, if such instructors
study group processes within their classes, throug^i
sociometric analyses or by other like techniques, the
Personal Profile should serve a valuable auxiliary
function. The A and S scales would be particularly
applicable in such studies. While the sociometric
' For most practical purposes the seventh percentile will be
found to be a convenient cutting point. This will include all cases
in Level V: Very Low, as defined on page 4 of this Manual.
analysis will reveal dynamics operative in the group,
the Profile will provide relevant quantitative measures
for each individual.
On the basis of information provided, remedial action
may be planned and subgroups organized in which to
provide, under proper guidance, experiences aimed at
alleviating undesirable conditions. In instances where
particular problem cases are^ present, such a program
may incorporate the services of the school psychologist
or psychiatrist.3.Vocational and Educational Guidance
In guidance programs it is of importance to know not
only the aptitude, interests, and other background
information relating to the counselee, but also some¬
thing about personality variables which may be related
to particular vocational objectives under consideration.^
Does the partienlar nncnn^tinn ■reauire-abQve»a.verage
emotional stability, a liking to workjKtth neonle.-abilitvjv*'
TO persist at routine tasks, tendency to take an ascend-
^t~Tole iii tEe~^oup, or hi^ self-esteem? Would
bdbw-average status in some~6fThi^eTQ'eas be most
questions-such asThese^e pertinent, the Personal Pro¬
file may se^e ag a usefuLaddition to a _ test battery.
Utilization of the Profilefor this purpose presupposes an
understanding of “worker characteristics” of the partic¬
ular vocatTohs under consideration, which iFis assumed
the competent vocationaI''counielor will have! The
also be helpful in guiding students into curricula and
vocational choices appropriate to these significant com¬
ponents of their personality.
The Personal Profile may also SCTve a screening role
in a guidance situation. It is commonly found that
some individuals who appear originally for vocational
or educational counseling have either actually come for,
or are in primary need of, personal counseling. The
use of the Personal Profile in the guidance test battery
would, in many instances, enable the counselor to make
an earlier determination of the client’s primary counsel¬
ing need and then to make the appropriate referral.
4.Counseling
The information provided by the Gordon Personal
Profile should prove helpful in individual counseling
interviews directed toward effecting better social,
personal, or emotional adjustment. In conducting
such interviews, the suggestions given on pages 5-8 of
Test Service Bulletin No. 70 ® will be found useful.
* Available gratis from World Book Company, Yonkers-on-
Hudson, New York.
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SOME ILLUSTRATIVE PROFILES
As part of the validation procedure, over one hundred
individuals who had made highly deviant scores on one
or more scales of the Personal Profile were selected for
personal interview. All of these individuals had taken
the Profile in group administration in the school situa¬
tion. Following are brief summaries of the results of
a few such interviews, which should indicate some of
the ways in which the Personal Profile can be used
effectively. While these illustrative cases admittedly
represent “dramatic instances,” they are highly char¬
acteristic of the type of supporting data uncovered in
these interviews. Following each case summary, the
student’s Personal Profile scores are given, together
with percentile equivalents on appropriate norms, and
corresponding levels as defined on page 4.
Tom, a 17-year-old high school junior, was described
by the school counselor as “antisocial and a continual
troublemaker.” He is reported to be a member of a
small gang whose members have been involved in
truancy, vandalism, and attacks upon other children.
Tom is from a large family. His father is a laborer
on the railroad. Tom’s parents have refused to
cooperate with school authorities. Tom stated that
his parents didn’t care what he did and were “glad to
have him out of the way.” Tom was quite hostile
during the early part of the interview hut soon became
^confiding. He stated that the kids in school did not
like him and made fun of him, and that he hated his
teachers, who had it in for him. He spent almost all
of his time with his “buddy,” who “stuck up for him.”
Tom appeared to be an extremely insecure boy, to
have a strong need to he accepted and to find this
acceptance, absent from his home and school, in his
“buddy,” the leader of the gang.
Scale A R E s T
Score -7 -4 -3 -14 -28
%-ile 6 7 12 1 6









Bob, a 31-year-old senior in a school of business
administration, fully supported himself, wife, and a
child by working full time as an apprentice printer,
but carried a 12-hour program each semester, in which
he maintained a “B” average. During the war Bob
obtained a job in a defense plant and soon was pro¬
moted to a supervisory position. After the war Bob
decided to get college training. He indicated that he
was able to hold down his job, get his studying done,
and still devote time to his family hy rigorously
scheduling all of his time. As an aside. Bob men¬
tioned that he had just completed building a five-
room house, doing much of the work himself during
week-ends and holidays.
Scale A R E s T
Score 7 17 6 0 30
%-ile 66 99-1- 49 26 70




Betty, a very attractive 17-year-old high school
senior, was described by her teachers as being quiet
and nice. Considerable surprise was expressed at her
scores on the Personal Profile. As Betty’s father is an
army officer, the family moved around considerably
during her childhood. Betty indicated that it has
always been difficult for her to make friends and that
she has none in the present school, where she has been
for more than a year. Betty stated that she spent
most of her time at home reading, that the other girls
did not like her and considered her to be “stuck-up,”
and that she became so panicky when boys talked to
her that she got away as soon as she could. She ex¬
pressed interest in boys and a desire to have dates, but
had resigned herself to never getting married because
of her panic reaction in their presence. It was recom¬
mended to the counselor for girls that a more probing
interview be undertaken either by herself or by the
visiting school psychologist.
Scale A R E s T
Score -8 1 -3 -12 -22














Frank, a 19-year-old college student, was inter¬
viewed toward the end of his freshman year. Al¬
though his Psychological Examination placed him at
the 82nd percentile, Frank was on academic probation.
He had been a chronic absentee from laboratory peri¬
ods and eifaminations, reporting colds and headaches
as excuses when questioned regarding these absences.
During the course of the inventory, Frank expressed
a strong anxiety regarding being dropped out of the
university. He spoke quite freely about himself, indi¬
cating that his parents had been divorced when he was
8 years old, and that his mother had remarried shortly
thereafter. He was very fond of his father, whom
he visited summers, but did not get along with his
stepfather. He was very apprehensive about what
would happen at home if he failed in school. Frank
stated that his family was well-to-do, that he had been
pledged in a fraternity, that he was enjosung an active
social life on the campus. He said that he could not
study at the fraternity house, since someone was
always visiting with him or asking him to go out with
them. He missed his laboratory and class periods
because he “was doing something interesting and
failed to notice the time.” He admitted, toward the
end of the interview, that his medical complaints were
used as devices to get himself out of unpleasant situa-
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tions, and expressed a strong desire to get himself
“straightened out” and salvage what he could of the
school year. He was referred to the Student Coun-
seling Service.
Scale A R E S T
Score 0 -12 -8 6 -14
%-ile 23 1- 3 59 6







Use for Personnel Purposes
The four traits measured by the Gordon Personal
Profile are presumed to enter into success or failure in
many jobs. Evidence is available to indicate that in¬
dividuals in certain jobs have on the average signifi¬
cantly and meaningfully different scores on particular
scales than do unselected individuals. For example,
Profile results show that engineers, teachers, and nurses
score considerably higher than the average adult in
Responsibility; applicants for jobs as state highway
patrolmen, who operate one-man cars, score significantly
below average in Sociability and significantly above
average in Emotional Stability; salesmen score signifi¬
cantly above average in Sociability; administrators
score significantly above average in Ascendancy.
While findings do not prove that the Personal Profile
will help discriminate the better from the poorer in¬
dividuals within an occupation, they do suggest
strongly that the Profile may very likely perform in
this manner for selected occupations. Studies of this
sort, performed for particular selection purposes, may
prove highly profitable. One such study is described
below, on pages 11-12.
The Personal Profile has certain attributes which
give it unique potentialities for use in personnel activi¬
ties, such as the selection of individuals to be trained
for specific types of work, the placement of individuals
in specific jobs, and the counseling, or transferring, of
employees not performing well on their present job.
1. It is a very practical instrument. It requires
considerably less time to administer than other instru¬
ments measuring the same traits, yet measures them
with at least comparable reliability and validity. It
can be scored very easily and quickly.
2. It is acceptable to the applicant or employee.
Although the test includes highly personal content,
applicants have been found to accept it in the same
spirit as they would an aptitude or trade test. The
tetrad arrangement has been found to be superior in
this respect to forced-choice sets composed of only two
or three items. The respondent has a feeling of
relative freedom of choices, since only two of the eight
response alternatives in a set need be marked. The
inclusion in each tetrad of two descriptions commonly
considered desirable and of two commonly considered
undesirable, together with the marking of “most” and
“least” responses, allows the candidate to feel that
he is “putting his best foot forward” and still yields
valid responses.
3. It probably is less subject to “faking” than in¬
ventory-type instruments. Its tetrad arrangement
should both reduce pressure to make false responses
and make faking more difficult. A large number of
test-wise individuals were questioned, after taking the
Profile, about their reactions to the test. The most
characteristic comment obtained was that in the be¬
ginning they “tried to be consistent from tetrad to
tetrad,” but soon found this to be so difficult that they
resigned themselves to responding to each tetrad in
terms of its own content. It might be possible for
bright, test-wise applicants, given unlimited time to
study the items, to respond in such a way as to obtain
the types of profile they wish. This is unlikely to
occur in practice if the prescribed procedure for
administration is followed, and it is considerably more
difficult for the respondent to accomplish than on the
usual type of inventory test. The best evidence that
purposeful faking of this sort has been held to a mini¬
mum in actual application is the variability and range
of scores that have been obtained for particular rela¬
tively unselected applicant groups.
4. The traits are psychologically meaningful in the
job situation. In the judgment of experienced pro¬
fessional personnel staffs, as well as of industrial
psychologists, the individual’s relative level on one or
more of the scales is of significant, and in some in¬
stances crucial, pertinence to many jobs. All the cur¬
rently available data support these informed judg¬
ments.
The use of the Profile for personnel purposes should,
of course, follow accepted personnel research proce¬
dures. For selection or placement use, the Profile
may be given to individuals on the job, or preferably
to applicants selected for employment. In either case,
appropriate on-the-job criterion ratings should be ob¬
tained for these individuals without the rater’s knowing
Profile results. The existence of any relationships
between particular scale scores — whether high or
low— and these measures of success on the job should
then be determined. If relationships between success
and individual scales or profile patterns are discovered,
and substantiated in cross-validation, the Personal
Profile should serve as a useful selection tool for that
particular job. The Profile may be used similarly for
promotion, transfer, or related personnel activities.
Research is in progress on uses of the Profile for in¬
dustrial, commercial, and educational personnel pur¬
poses in particular situations. Some of the findings
are summarized below for illustrative purposes, not
with the intent of providing critical scores.
The Personal Profile was administered to 17 appli¬
cants for jobs with a state highway patrol. These
applicants had already undergone civil service screen¬
ing and were undergoing a situational assessment
program lasting a full day. Only one individual in
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the group made a high Sociability score on the Profile}
The recommendation in this instance was to make cer-
^in that the applicant was aware of the socially
isolated type of work involved in operating a one-man
patrol car. In this realistic application of the Profile,
with a highly preselected group, a very low scale score
was made by only one applicant, in Ascendancy. This
individual was one of three judged to be incompetent
in a critical stress test in which he had to cope, as a
“law enforcement officer,” with two potential
“offenders.”
In an unpublished study. Dr. Bernard Bass ad¬
ministered the Personal Profile to 22 deputy sheriffs
and correlated the scores on each scale with “buddy
ratings.” The ratings were made on the basis of the
question, “Whom would you pick to help you capture






The Profile was administered to 30 salespeople at a
large department store, a branch of a national chain.
Independent ratings of these salespeople both by super¬
visors and professional shoppers were available to the
personnel director, who classified these salespeople into
“Superior,” “Average,” and “Low” groups, without
knowledge of the Profile results. The data obtained
are summarized in Table 3. It should be noted that
both significant and sizable differences occur between
the “Superior” and “Low” sales groups for all scales.
To obtain one general indication of the practical value
of the Profile as a selection instrument, the 25th per¬
centile was decided upon (prior to analysis of the data)
TABLE i. Number of Salespersons Rated “Superior,”
“Average,” or “Low” Who Are Below Average














Superior (12) 10 2 0
Average f9) 5 2 2
Low (9) 3 0 6
Total (30) 18 4 8
or *more scales, and classification in the Superior,
Average, and I^w criterion groups. If the observed
relationship actually is stable among both applicants
and employees (to be determined by cross-validation),
and if the individuals had been actual applicants, the
following would have resulted from using only the
number of scales (regardless of their relative perti¬
nence) in the Personal Profile on which the applicant was
low, as one basis in selection:
Using being below average in one or more traits as
a basis for not hiring—17% of the superior, 44% of
the average, and 67% of the low salespersons would
not have been hired.
Using being below average in two or more traits as a
supplementary basis for not hiring (a more logical
procedure, since low status in one trait may be com¬
pensated for by high status in another), none of the
superior, 22% of the average, and 67% of the low
salespersons would not have been hired.
Following are abbreviated case studies, modified
appropriately to prevent identification, of the best and
TABLE 3. Gordon Personal Profile Data for Salespeople in One Department Store
Salesperson No.
Mean Raw Scores Made on Each Scale
(Percentile Equivalents among College Women Are Given in Parentheses)
Classification people A R E S T
Mean S.D. Mean S.D. Mean S.D. Mean S.D. Mean S.D.
Superior 12 2.75 (54) 4.28 8.92 (81) 4.03 7.75 (75) 3.81 4.33 (50) 3.40 23.75 (64) 9.05
Average 9 2.55 (49) 5.46 5.00 (54) 4.35 3.33 (50) 5.87 3.22 (44) 6.70 14.10 (44) 15.03
Low 9 -3.22 (18) 6.71 3.44 (43) 3.56 -0.66 (30) 6.39 -1.22 (21) 5.35 -1.66 (20) 16.57
‘ As evaluated by Personnel Director with knowledge of ratings by supervisors and professional shoppers.
as the cutting score to be used for determining whether
an individual was to be considered “below average”
in a given trait. Table 4 was then constructed to
determine the relationship for salespersons between
“below average” status in no scale, one scale, and two
1 It is of interest to note that a positive correlation of .31 was
obtained between Sociability and Chief’s ratings for 37 city police¬
men in an unpublished study by Dr. Bernard Bass, Louisiana
State University.
the poorest salesclerk in a large department store,
together with their Personal Profile results.
Helen has been a saleslady in this department store
for several years. Although her husband is a success¬
ful businessman, Helen continues to work because she
enjoys it. She took a secretarial course after gradu¬
ating from high school, and was employed as a secre¬
tary for several years, but did not particularly care
for that type of work. The personnel director states
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that she is an extremely conscientious worker and one
of the store’s outstanding salespersons. One year
Helen received an award as the leading salesperson,
for the chain, in the entire district. Her results on
the Personal Profile were:
Scale A R E s T
Score 4 16 3 11 34
%-ile 61 99 49 88 94





Ann has been a saleslady in this department store
for a few months, and previously held several other
salesclerk jobs for short periods of time. In.her
present job she has been given unsatisfactory ratings,
both by professional shoppers and by her supervisors.
She admittedly does not care for saleswork and makes
practically no effort to sell goods to customers. Her
Personal Profile results were:
Scale A R E s T
Score -10 1 -8 -9 -28
%-ile 2 28 6 3 1









The above studies are not presented as conclusive
evidence, but rather to illustrate the type of investiga¬
tions under way, and to suggest the types of applica¬
tions to which the Personal Profile may be adapted for
personnel purposes. The Personal Profile may offer
a significant contribution toward the solution of such
problems as accident proneness, high turnover, and
identification of potential troublemakers. A summary
of some of the significant findings in various jobs is
presented below. Further research results will be re¬
ported in a revised Manual or in the professional litera¬
ture.
Administrators
In one study, the average A score of administrators
was found to be significantly higher (at the 1% level)
than the average of college men.
Engineers
In one study of engineers, the average R score was
found to be significantly higher than that of college
men (at the 1% level).
Salesclerks
In one study superior salesclerks were found to be
high in R and E and to be at least average in the other
traits. Below-average salesclerks tended to be low in
most traits.
‘ Levels, corresponding to the percentiles among college women,
as defined on page 4.
Salesmen (external to establishment)
In one study of external salesmen, the average S
score was found to be significantly higher (at the 1%
level) than the average S score of college men.
Reliability
The precision and stability of the measures yielded
by the Personal Profile have been determined in several
ways and for several groups. These are summarized
in Table 5.














A R E S T
.82 .84 .77 .94 .95
.88 .85 .88 .84 .94
.74 .80 .79 .85 .93
.84 .85 .84 .87 —
* Corrected by the Spearman-Brown prophecy formula.
Validity
The Gordon Personal Profile purports to measure
four personality traits— A, R, E, and S —^ as defined
on pages 5-6. Extensive evidence substantiates the
conclusion that the Profile does measure these traits,
as defined. The data on which this conclusion is based
are summarized on pages 13-15. Briefly, the effective¬
ness with which the scales measure what they purport
to measure (1) has been demonstrated against various
appropriate independent criteria for several groups,
(2) is substantiated by the internal consistency and
factorial purity of the component items, and (3) is
evidenced by the psychological meaningfulness of the
items, response weights, and factors.
The supporting evidence is based both on extensive,
cross-validated, statistical analyses and on studies
utilizing the following independent criteria: ratings by
vocational counselors, ratings by peers, judgments of
high school counselors, reports from supervisors, and
reports from clinical psychologists. Finally, extensive
interviewing was conducted for the specific purpose of
verifying the trait definitions. The groups included
high school students at the junior and senior levels,
college students at all levels, adults in varied occupa¬
tions, and both normal individuals and clinic cases.
For these several groups and criteria, the evidence
points to the validity of the measures. For example,
in one group to which an early experimental edition
was administered, the average validity coefficient
(corrected for attenuation) for the four factor scores
was .64 for 55 college men and .70 for 63 college women.
(See Table 6, page 14.)
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Such results are to be expected since the procedure
followed in developing the test has yielded items (1) with
high discrimination values as between factors; (2) with
significant loading for both responses (M and L) on the
factor which they represent; and (3) correlating sig¬
nificantly with external criteria obtained from several
groups.
Not only are the traits themselves psychologically
meaningful, but each item also. The possible responses
to each item have appropriate meaning with reference
to the factors represented. Psychological meaning¬
fulness of these factors is evidenced by the fact that
groups of individuals in activities which it is logical
to expect to be high, or low, in specific factors do indeed
tend to make appropriate factor scores; for example,
elected immediate leaders scored high in R, supervisors
scored high in A, successful salesclerks scored high in R,
salesmen scored high in S, candidates for positions as
state highway patrolmen (who operate one-man patrol
cars) scored relatively low in S.
Whether the measurements afforded by the Personal
Profile will serve the specific purposes of a given user
should be answered by the user himself. During its
development, the Personal Profile has been administered
for a number of purposes. It has been administered to
both high school and college students as a survey instru¬
ment, to college students as part of an admission
battery, to college students and adults at counseling
centers, to hospitalized patients, to employed adults
and to adults applying for various jobs. In these
various types of application, the Profile has been found
to yield meaningful and useful scores.
For certain purposes, particularly for industrial
selection, the Profile, like any test, should be validated
in the actual situation in which it is intended to be used.
The present forced-choice test, like the questionnaire,
is most valid for low scores. ■ Individuals can be selected
with greater confidence as being at the lower end of the
trait continuum than at the upper or desirable end.
This is due to the general tendency of individuals to
overrate themselves, which is perhaps more characteris¬
tic of the middle than the lower groups, and more pro¬
nounced in the use of personality tests for selection
purposes than in their use for survey or counseling
purposes. The forced-choice technique apparently has
greater success than the questionnaire in producing
low scores for low-criterion individuals. For one thing,
the usual approach for “beating” a test is not there.
Even test-wise respondents can no longer say “yes”
to all favorable items and “no” to all unfavorable item#.
They are continually forced to make selections from
among the items within a tetrad. They may unknow¬
ingly make a relatively low score through simple
omission— that is, by constant neglect of items in a
particular scale. Parenthetically, it should be in¬
dicated that the very factors which operate to increase
the validity of the lower end of the scale result in an
increase in validity at the upper end of the scale by
lessening the likelihood of low-criterion individuals
making high scale scores.
Development of the Personal Profile
The first form of Personal Profile was developed as an
experimental forced-choice inventory which was used,
together with a self-report inventory of the traditional
kind, to compare the validities of the two methods of
personality measurement (7). Results were suffi¬
ciently satisfactory to justify further revision, refine¬
ment, and validation. During this process of revision,
the content of the test remained much the same. Of
the 72 items in the present form, 53 or almost 75
per cent have survived in exact or slightly modified
form from the original experimental test. AU 72 items
have shown high discriminating power in each of the
experimental editions in which they appeared. The
purpose of the revisions was to increase the discrimi¬
nating power of the scales by replacing weak items
in otherwise strong tetrads. In the present form, every
item has demonstrated significant discriminating ability
for the scale in which the item is scored. These re¬
visions also have increased the ranges, variances, and
reliabilities of all the scales. Following is a summary
of the development of the Profile, together with some
of the results obtained.
First step preparatory to development of the Personal
Profile was a review of the literature on factorial studies
of personality. From the studies of Cattell (J) and
Hosier (S), six factors were selected as being important
in the life of the normal individual. Three hundred
items were written to describe behaviors which appeared
to be related to these factors, divided into two forms
judged to be roughly equivalent, and administered to
672 subjects. The individual items were subjected,
independently for each form, to a cross-validated factor
analysis by the Wherry-Gaylord iterative method (12).
The same factors emerged from the independent factor
analyses of the items in both forms. The four factors
ARES were selected for measurement in the Personal
Profile, since items from these factors met the necessary
criteria for the proposed forced-choice test.
The social acceptability, or preference value, of each
item was determined for 405 male and 267 female
Midwestern college students {7)1 Items of equal
preference value but representing different factors
were then put in pairs, and the pairs were further
arranged into sets of four, or tetrads. Every tetrad
contained two equated high-preference items and two
equated low-preference items, from different factors.
* The stability of the preference values of items was investigated
by comparing the values for a Midwestern sample and a Rocky
Mountain sample of college students. The correlations between
preference values was .97 for men and .98 for women.
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The first experimental forced-choice form was ad¬
ministered to three groups of dormitory students at two
different colleges (N = 226), together with a question¬
naire inventory used for control purposes. Independent
external criteria were obtained by having every member
of a dormitory imit (corridor) rate every other member,
by the nominating technique, separately on the four
factors present in the test and described as reported
on pages 5-6. Empirical scoring keys were developed
on one group (N = 104) and cross-validated on the
other two groups at the second college. Comparison
of the validities of the forced-choice scales with those
obtained for the control questionnaire indicated the
superiority of the forced-choice method over the ques¬
tionnaire method. Validity data, in the form of prod¬
uct-moment coefficients of correlation between (1) scores
on the first experimental form of the Personal Profile,
from the cross-validated keys, and (2) the criteria
ratings, are presented in Table 6 for the four scales,
separately for men and women.
TABLE 6. Validity Coefficients of the Four Scales in the
First Experimental Form before and after
Correction for Attenuation
Trait Male Female
Ascendancy .50 (.60) .47 (.55) •
Responsibility .57 (.66) .47 (.59)
Emotional Stability .61 (.73) .73 (.65)
Sociability .49 (.57) .61 (.71)
No. Cases 55 63
Table 7 shows the biserial correlations between
leadership, as indicated by preferential ballot votes
for women’s dormitory corridor leaders after the
groups had lived together more than four months, and
the above-mentioned criteria ratings on the four per¬
sonality factors, as assigned by corridor mates three
months later. The biserial correlation between leader¬
ship and scholastic aptitude, as measured by the Ohio
State Psychological Examination (OSPE), and the
product-moment correlation between ratings on each
factor and scholastic aptitude are also given in this
table. One hundred and sixty-eight freshmen, sopho¬
mores, and juniors participated (3).
TABLE 7. Correlations between Leadership (Votes Re¬
ceived), Personality Ratings, and Scholastic
Aptitude (OSPE); Correlations between Person¬
ality Ratings and Scholastic Aptitude (OSPE)
Characteristic Leadership OSPE
Ascendancy .19 ± .09 .21
Responsibility .53 ± .08 .26
Emotional Stability .22 ± .09 .09
Sociability .09 ± .10 .06
Scholastic Aptitude (OSPE) .22 ± .09
An attempt was made originally to obtain independ¬
ence among.the scales. Item content was selected with
this goal in mind. When correlated factors were ob¬
tained in the iterative factor analyses, the axes were
rotated to orthogonality and items were selected with
high loadings on only one factor. Despite these efforts,
a pattern of correlations among the four scales resulted
which paralleled closely the pattern of correlations
among the separate criteria ratings. The intercorrela¬
tions for the A, R, and S factors agreed with intercor¬
relations among similar factors reported by Cattell (1).
Table 8 presents intercorrelations among criteria ratings
for groups in two separate colleges, where validation
studies of the Personal Profile were performed. Table 9
presents the correlations among scales for the first ex¬
perimental form and for a later revision. First, it may
TABLE 8. Intercorrelations among Criteria against Which
First Form of Personal Profile Was Validated
for Two Groups
College A (N = 104) College B (N = 118)
A R E S A R E S
A .90 1 — — — A .89 — — —
R .31 .86 — — R .35 .86 —
E .20 .52 .85 — E .18 .47 .87 —
S .55 .00 -.18 .89 S .44 -.08 .06 .91
> Corrected split-half reliabilities are shown in the diagonals.
TABLE 9. Intercorrelations among First Form Scales and
Scales on a Revised Form
First Form (N = 118) Early Revision (N = 200)
A R E
R .20 — —
E .24 .75 —
S .63 .04 .15
ARE
E .11 — —
• E .11 .46 —
S .43 -.16 -.25
be noted that for both the criteria ratings and the
Personal Profile scores, significant correlations obtain
between Ascendancy and Sociability, and between Re¬
sponsibility and Emotional Stability. These correla¬
tionsmaybe taken as representing the probable existence
of true relationships between these pairs of traits. In
the cross-validated keys of the first form several of the
items were scored on more than one scale. In all of the
later forms each item is scored for only one scale; no
scale score is based on an item common to another scale
score.
The first form was administered at a Veterans Ad¬
ministration hospital to 24 patients under observation
for ailments judged to be psychosomatic in origin.
The extensive clinical test and interview data available
for these patients supported the original interpretation
of the scales. This, group’s mean scores were signifi-
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cantly below average on all scales, having the following
percentile values (College Men Norms): A — 12%-ile,
R~ 28%-ile, E— 13%-ile, and S— 17%-ile.
Revisions of Personal Profile ensued, each designed to
heighten the validity of the scales. A revision based on
item-criteria correlations obtained for 226 college stu¬
dents was administered to high school seniors, college
students, clients at a counseling center, psychiatric
patients, and employed adults. Data obtained from
these administrations were used for further revision.
This process was continued until the present form was
achieved. Some of the previously undescribed studies
are summarized below.^
The senior counselor at the Boston University coun¬
seling center rated 27 clients on a nine-point rating
scale for each trait included in the Personal Profile.
The ratings were performed after the final interview
without knowledge of the Personal Profile results.
Following are validities obtained in the form of product-
moment correlations between the counselor’s ratings






From 657 applicants for college admission, the high
school records of individuals with T scores below the
5th percentile were examined. Summary statements
made by the high school principals showed definite
problem or personality maladjustment indications for
a very large proportion of this group. No such in¬
dications were found in a sampling of cases selected
at random.
For 54 clients at a counseling center, to whom the
Personal Profile had been administered, estimates of
personality adjustment were obtained, without knowl¬
edge of Personal Profile results, and dichotomized into
relatively adjusted-relatively maladjusted classifica¬
tions. A biserial correlation of .57 was obtained be¬
tween these estimates and the T scores.
1 See section on “Use for Personnel Purposes” (pages 10-12) for
summaries of additional studies.
Correlations between the scales of the Personal
Profile and the L, Q, and T scores of the American
Council of Education Examination, ACE, and Ohio
State Psychological Examination, OSPE, Boston Uni¬
versity Edition, for 200 college students are presented
in Table 10. These correlations indicate that the
characteristics measured by the scales of the Personal
Profile are relatively unrelated to intelligence, as
measured by the aforementioned tests.
TABLE 10. Correlations between Personal Profile Scores




L Q T Total
Ascendancy .19 .15 .19 .15
Responsibility .07 .00 .06 .03
Emotional Stability .16 .16 .18 .10
Sociability -.05 -.02 -.04 -.10
Total .17 .12 .17 .06
For a sample of 527 high school students, interviews
with school counselors were held regarding all students
with T scores at or below the 5th percentile. In¬
dividual interviews were held with most of these
students. The results of these interviews substantiated
the earlier interpretation of low T scores as reflecting
personality maladjustment.
Finally, for the present form, the interpretation of
the scores presented in this Manual (pages 5-6) were
further checked and verified by personal interviews with
more than one hundred individuals who had scored
significantly above or below average on at least one scale.
In all, during the development of the Personal Profile,
data from more than 5000 cases were obtained and
utilized, with the New England, Midwest, Rocky
Mountain, and West Coast areas represented. The end
result is an instrument composed of items that have
demonstrated both stability and repeated validity
against a variety of criteria, for various groups of high
school students, college students, and employed adults
of both sexes. It is believed that the present form of
the Personal Profile is sufficiently reliable and valid to
warrant meaningful interpretation for the individual
case.
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In this booklet are a number of descriptions of personal characteristics of people. These descriptions are grouped
in sets of four. You are to examine each set and find the one description that is most like you. Then make a solid
blackmark between the pair of dotted lines beside the statement, in the column headed M {most).
Next examine the other three statements in the set and find the one description that is least like you; then make
a solid black mark between the pair of dotted lines beside that statement, in the column headed L {least).
Here is a sample set: M L
has an excellent appetite H
gets sick very often |
follows a well-balanced diet H 11
doesn’t get enough exercise |
Suppose that you have examined the four descriptive statements in the sample and have decided that, although
several of the statements apply to you to some degree, “doesn’t get enough exercise” is more like you than any
of the others. You would place a mark beside that statement in the column headed M {most), as shown in the sam¬
ple above.
You would then examine the other three statements to decide which one is least like you. Suppose that “gets
sick very often” is less like you than the others. You would place amark beside the statement in the column headed
L {least), as shown in the sample above.
For every set you should have one and only one mark in theM {most) column, and one and only one mark in the
L {least) column.
In some cases it may be difficult to decide which statements you should mark. Make the best decisions you
can. Remember, this is not a test; there are no right or wrong answers. You should mark those statements which
most nearly apply to you. Be sure to mark one statement as being most like you, and one statement as being least
like you. Mark every set. Turn the booklet over and begin.
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Mark your answers in column >
a good mixer socially
lacking in self-confidence
thorough in any work undertaken
tends to be somewhat emotional
not interested in being with other people
free from anxieties or tensions
quite an unreliable person
takes the lead in group discussion
acts somewhat jumpy and nervous
a strong influence on others
does not like social gatherings
a very persistent and steady worker
finds it easy to make new acquaintances
cannot stick to the same task for long
easily managed by other people
maintains self-control even when frustrated
able to make important decisions without help
does not mix easily with new people
inclined to be tense or high-strung
sees a job through despite difficulties
not too interested in mixing socially with people....
doesn’t take responsibilities seriously
steady and composed at all times
takes the lead in group activities
a person who can be relied upon
easily upset when things go wrong
not too sure of own opinions
prefers to be around other people
finds it easy to influence other people
gets the job done in the face of any obstacle
limits social relations to a select few
tends to be a rather nervous person
doesn’t make friends very readily
takes an active part in group affairs
keeps at routine duties until completed
not too well-balanced emotionally
Turn the page and go on.
i in column B
assured in relationships with others
feelings are rather easily hurt
follows well-developed work habits
would rather keep to a small group of friends
becomes irritated somewhat readily
capable of handling any situation
does not like to converse with strangers
thorough in any work performed
prefers not to argue with other people
unable to keep to a fixed schedule
a calm and unexcitable person
inclined to be highly sociable
free from worry or care
lacks a sense of responsibility
not interested in mixing with the opposite sex
skillful in handling other people
finds it easy to be friendly with others
prefers to let others take the lead in group activity
seems to have a worrying nature
sticks to a job despite any difficulty
able to sway other people’s opinions
lacks interest in joining group activities
quite a nervous person
very persistent in any task undertaken
calm and easygoing in manner
cannot stick to the task at hand
enjoys having lots of people around
not too confident of own abilities
can be relied upon entirely
doesn’t care for the company of most people
finds it rather difficult to relax
takes an active part in group discussion
doesn’t give up easily on a problem
inclined to be somewhat nervous in manner
lacking in self-assurance
prefers to pass the time in the company of others.
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